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Abst r act

Integrated curricuum an approach to education that includes diverse per -
spectives, disciplinary content and contextual nuances, continues to be a
chd | enge to bath teachers and students. It is sonatines difficut to nake
interesting and neani ngful connections between and anong di sci pl i nes.
The difficuty nay be due to the absence of a curricuar anchor, acatrd con-
tent source that helps to stabilize the nany directions that can characterize
the integrating process. At content can function as that anchor. Inths
paper, a narrative about the Khanzaa Hayground in @l unbus, o, which
cotans aiginad works of art, is offered as an exanple of a concept -ridh
communi ty-based art (education) prgect. The Knanzaa H ayground proj ect
has been the focus of a series of uiversity levd courses. The phil osophi cal
uderpimings of this prgect invite reflection on life-based thenes v ch can
suppart inouiry, neani ng-naki ng and coherent cross-curricul ar content.

Key wor ds:

Knanzaa H ayground, integrated curricul um conmunity-besed art.
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I ntroducti on

The purpose of this paper is to provide an exanpl e of an approach to creat -
ing integrated curicdumthat places at a the center and that val ues the
process of creating curicuda cotent. This exanple is based on a series of
seven university level art education courses, vieved cdlectivdy and taught
over apeiod of nine years. Al of the courses included content about the
communi ty-based art prgect, The Kwanzaa M ayground, which incl udes
Aricarinspired vorks or art. The najarity of the students erdled in these
courses were pre- and inservice teachers at the undergraduate and gradu-
aelevels. Sone of the courses vere eectives. (e course vas created by
students vho worked on individual conmunity-besed art prgects for the pur -
pose of generating pedagogy. The premise for this peper is that integaed
curricul umcan be anchored by focusing on works of art. Mreover, the nl -
tifocal approach to the integrated curricul um process becones nore nean-
ingfu and nanageabl e when the contert is interesting, invites inguiry ad
reflects |ife-based concepts rather then theory d one.

Practicing Wat W Teach

Quer the years ny students have observed that there is a rift between how
ve ta k about education and the vay that we inplenent it. That is, as educa-
tors ve tak about the interactive process of teaching and learning and the
relationship that should exist between and anong acadenic disciplines.
Integrated curricu um an approach to education that includes diverse per -
spectives and disciplinary content and contextual nuances, continues to be
both a conceptual and practica challenge (The o Sate Lhiversity TETAC
Mntors, 2002, Pate, Honestead & MG nnis, 1997; Pasedo, 2000, Badiley,
2000). The consideration, creation and use of integrated curricu umby pre-
service and inservice art educators is related to schod change. Hwever it
isnot only a strategy for weaving curricular content together. It isan
goproach that invites inguiry, reconsideration of teaching phil osophies by
educators and stepped-up teacher preparation. Invol venent in integrated
curriculumshoul d bring focus to the layered and sonetines probl ematic
nature of the cuture of teaching ad learning. Qe teacher -tra ner Wo uses
technol ogy to encourage teachers to devel op integrated curricul umaddress-
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The kwanzaa €S the concerns of sone teachers and students:
Playground

Narrative: An Anchor It has been ny experience that students who are exposed to cur -
for Integrated
Curricu?umin ricduminegation take on the attitude of "wy are ve td ki ng about
Art Education Hstoy in ny Mth class'. Upon further reflection, honever, ad

wth sone gentle prodding fromtheir teacher, these very sane stu-
dents cone to redize that this approach has enhanced their |earn-
ing by providing a nore creative approach to both learning and
teachi ng.

Snce reading, for exanple, is a conponet of dl sugject aress, it
seens oly logicd that the integration of core curricud umcourses is
only natural. Qe nust be able to read wth conprehension to
solve nath problens, understand the plot of a novel, wite a
research paper as well as understand the significance of historica
events. 9nce ve do nat live in a vacuumstudents should not be
taught inone PRovidng students wth a curicdunthat integates
the various subj ects opens up a whol e newwor| d of |earning oppor -
tuities

The question arises as to how educat ors can successfully integrate
curricu umsubjects. Qe of the problens that faces educatars is
finding conmon preparation tine for curricul umcol | aboration.
Q@i laborationis essetia in creating a successfu ad creetive inte-
grated curricuum Through collaboration teachers becone nore
fanliar wth the learning djectives of the aher aeas ad in tun
di scover how these objectives can be integrated into other sul ect
aess as vl |.

A successful integrated curricuuminvo ves a clear plan: assess-
nents and activities that showthe relationship between different
courses and opportunities for students to denonstrate wat they
have learned in creative but neaningful ways. Through the use of
techrd ogy studets canilluwstrate the rdaioship o histaytoalit -
eray work wth a Power Point presentation; use Word to wite a
commentary on a socia science theory; use Excel to further deve
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loptheir nathenatica and grgphing skills. The Kwanzaa

Playground
The cocept of having a “thread’ of cortinity thrauh the various e
coe SLha:t areas of HSt(]’y, EgiSh, Sciad Sudes, Siexce ad Curriculum in

Art Education

Mhlikas itsdf tolifeitsdf. To successfully nove though life one
nust naster in sone degree a famliarity wth dl of the aspects that
nake up living and howthey relate to each other. Eucaionis nat
sodfferat.

(S Reassat, Aea Instructiond Technol ogy Goordi nator, Chi cago
Public Shod s, personal communi cation, August 18, 2003)

Athough, the core courses (e.g, Bdish nath, history, and science) are
often the focus of curricu unteans, Heasart comments on the contribution
o anat teache:

..thereis anat teacher, Wwio in addtion to having her students cre-
ae art prgects, included in her assessnent of their work, their
knowedge of art history. They were assigned to read about a spe-
cfic atist ad provide a witten report about the artist which they
shared wth the class ether as a Poner Pant presataion o just a
Word docunent. In addition, to acconpany their prgects, which
vereinthis case snall paper nache scul ptures, they vere to wite
a poemabout what the sculpture represented. This was a wonder -
fu case o integaing various suject aress, in this case Hstary,
Egish ad At.

(S Heasat, Aea Instructionad Technol ogy oordi nat or, Chi cago
Public Shoal s, personal communi cation, August 18, 2003)

The Kwanzaa H ayground: A Community Narrative as
a Source for Integrated Qurricul um

Thi s section describes the stary of the Kaanzea Hayground. The narrative is
intended to illustrate the conceptud foundetion of The Raygroud, its life
based possibilities and potentia sources for buldng an art -centered inte-
grated curricu um The highlighted areas connote possibl e disciplinary and or
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conceptual departure points.

The Knanzaa M ayground was conceived in 1993 and dedi cated on My
5, 1995 after several years of devel opnent spearheaded by its creator,
Shirley Boven, artist, educator and conmunity activist. Bowen recalls the
essence of her activism

For us, the playground project becane an outdoor |earning |ab,
were ve cald exdae therde of pay inthe lives of children, the
potentia of Arican art concepts to educate, inpact and recla mthe
nmnds and hearts of our children and their famlies. In the process
of resurrecting a neglected playground, we had to heal relation-
shi ps, inprove communications, educate the conmunity about
Arican values and concepts, and especia ly increase self - est eem
ad sdf -pride anong children constantly threatened by crine, vio-
lence and substance abuse (Bowen, S, personal conmmunication,
199%) .

Bowen vas inspired to do this work by her then nine-year dd son, Gdid
who expressed a desire for a better place to play. Thus, The Hayground vas
concei ved (histary/pditicd science commonity activism. The Hayground is
acaone la inanaea o the city characterized by nany socid and cuturd
chal lenges and equal |y as nany social and cultural opportunities and
strengths.  Vien the project was being devel oped al cohal, drug abuse and
crine were counterbal anced by a thriving arts conmunity, sodd ad pditicd
activism and the rebirth of local businesses. Locd architecture ranges from
huntl e hones to splendid, rehabilitated nansions. (socid ogy: loca deno-
gaphics,achitecture). The crestion of The Rayground, inaprinarily Aricar
Anerican community (cultural history : community devel opnent) was a
response to the children in the conmuni ty who needed a space i n whi ch they
coud play, learn ad exdore ther indvidid ad cdlective idetities. The
preexisting playground on this site, Engish Park, was in poor condition,
unsaf e and aesthetical |y unappeal ing. (city planning nel ghborhood parks) .
The avard-wnning Knanzaa Rayground is believed to be the first Arican
inspired ddactic playground in Gio ad possibly inthe Lhited Sates.

Responding to the nuch quoted ancient Arican proverb that "it takes a
village toraise a child' ad the kindred adage that "a strong village nakes a
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strong child' (anthropol ogy: African phil osophy and adages) the parents,
grandparents, artists, arts councils, community nenfbers, educators, corpo-
rate funders, city agencies, and nental health agencies forned a supportive
partnership wth the children.  Through their cd | aborati on the pl ayground vas
physicdly ad philosgoicaly reuilt. (dvics, civic indvenart) . It cotars
aigrd works of at from seven, well-known, locd, AricatrAwrican artists
(et histay. AricanAarican at addvic ativity) .

The Kwanzaa M ayground has a specific African-centered focus.
However, by fae ground ng the natios thet:

- conmuni ty engagenent in diverse art and prevention activities
can help dl children to recogiize and to damtheir rigt to be
safe, to posses sd f -know edge and sel f - est eemand

- it is valuable to becone capable, whol esone citizens (sodd
st ud es/ gover nnent : ci ti zenshi p)

the content expressed by The Hayground is open to transfer and nean-
ing-naking across various cutura and ethnic cotexts.

Taking a d oser Look at the Kwanzaa H ayground as a
Qurricul ar Source

The choi ce was nade to ook closely at the Knanzaa H ayground as a source
poi nt because this conmunity-besed prgect is locd, dynamc inits rdaion-
ship to the surroundng conmonity and rich in nltidiscipinay content that
can be translated into integrated curricu um The pernanently insta |l ed vorks
of at by seven, locd, AricarAerican atists are the Arican Tdl-ASay
Board, conceived by Shirley Bowen and created by Larry Wrston @ilirs,
Thrones to the Earth and Sy, by Barbara Ghavous, the obelisk or Tekhen, by
Pheoris West and Noomo X (in process), ceramc pedestals, by Wllian
Agnew and school children, Baobab Tree and Adinkra Fence, by Andrew
Sat, Arican Patd , by Queen Books, and the forthcomng instalation of
seven Knanzaa Haques by Laverne Brown. In order to understand the
essence and allegoricad possibilities of The Hayground and the context of the
at, Boven has been liberdly quated
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The Kwanzaa Seven artists vere chalenged to drawinspiration fromArican and

e e Arican Aerican cuture. Mths of creation, traditiona val ues,
f°"“te?fafed character-buldng proverbs, and synds of rebirth and vitd life
Curriculum in
Art Education forces guided the design and devel opnent of each conponent of

the Knanzaa H ayground renovati on.

The layout and conponents of the Kwanzaa H ayground were
designed to help children gain a sense of organic unity, an anre-
ness of rdaioships, oe to the aher. The Knanzaa H ayground
wll berefit the ertire edended famly, indviddly ad cdlectivdy.

The playground’ s wheel chair accessible wal kway is shaped like a
hunan.  Thi s ant hr oponor phi c | ayout was chosen to syntol i ze the
FHrst Acestar, our common source, our connectedness to the cos-
nic creator and to each ather.

In nany Arican traditions the "heed " is the seat of ong's character.
How the head appears, reflects one's sense of self-varth sdf -
know edge and sel f -esteem A the head of the playground rests
the Baobab Tree, a sacred, serviceable dyject throughout Arican
cutures--a place were children hear stories to hedp themgrowin
harnony wth each other and the worl d.

The ddisk is an adet sylhd o eaxly cvilizaion It sits on the
belly of the playground. As the stonach is considered the center of
judgnent, the abelisk or TEKHEN, is inscribed wth hierag yphs to
proclamvirtues far good living so the stonach wil be free of stress
and di s-ease.

Qur universal connectedness is reinforced by the synbols on the
[forthcomng] Knanzaa Shelter & the |t hand and the Thrones to
the BErth ad &Ky a the rigt foat. The playground fence uses the
character -bui | ding nessages in Adinkra proverbs to informchil -
dens day. Deveoped by the Asante pegple in the 19th century,
Adinkra proverbs tell stories of wsdom strength and unity.

12 INJAE 1.2 © NTAEC 2003



Qe enters the playground through Arican Patds richly decorated
wth aninal fons. A the Arican Tdl-aSoy Bard, dilden wll
invent stories of their ow.  Granic pedestas and tiles created
wth schod students’ art encircle the rear entrance and adorn the
let fad of the Knanzaa H ayground. (Bowen, 1995)

Several opportunities are offered to students who study the Knanzaa
Hayground in a curricul um devel opnent course. They are able to choose
one of the artvorks as aresearch topic so that they can find a perspective for
teaching about the art as narraive, dyject, icon adda dlegary. They nay
select other ways of addressing the artwork as well.  Their research nust
include inquiry about the artwork that is based on the strategies and content
frommitipe dscipines. Sudents are dso invited to prepare teachi ng nate-
rias based on their research. As part of the research process, they expare
the relationship between and anong The Hayground, the artwork sel ected
and their lives. They are encouraged to recognize life experiences as an
educational variable (Caniel, 1996). Throughout the course, class neniers
are asked to state and question their teaching and life phil osophi es.
Questions about their phil osophies encourage students (preteachers) and
teachers to explore the soundness of their personal approach to teachi ng
and to connect their beliefs to their approaches to curricul umdevel opnent .
In one instance, a student fromTaivan, HD., expained that we wou d under -
stand the conplexities of the cotent of The Haygoud if we studed the $
Su (Four Books) of Gxfucian Literatwre. HD. cautioned us that it wodd
take a lifetine to study and uderstand this literawe Hwever, one coud
begi n by considering the fd l owng things about Gnfuci an phi | osophy:

[It is] thexies aou thelaw life, and the govermnent... Fhil osophy
is aknd o asystemof ideas and thoughts that talk about the
hunan’ s behavi or, the rudes that you shoud fdlowto nake a suc-
cessfu life, and about the goverment...it’s about thougts and the-
ories that teach other people lessons about principles, o rues,
aout life ad it dso teaches you a nord (sort of like the nord's
thet e a theed of afdde). Gfucius is fanous for his phil oso-
phy because he nade many wse sayings in ancient China that
hel ped nany peopl e learn about nature, the world, and the hunan
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behavior. He al so hel ped the governnent and the enperor by
teaching themlessons on how the enperor should rule his king-
dom successfully. The § Sw (Four Books) of Gonfucian litera-
ture...becane the textbooks of later Ginese generations (Qystd,
1995).

The recommendati on fromHD. to cosidy the § Swu vas issued after
the class vas introduced to the Njuzo Saba of Kwanzaa, discussed bel ow
The introduction of specific philosophies vas intended to illustrate how art
and life lessons can be connected and howthe conpl exity of that connection
can be expl ored through an integrated curri cul umappr oach.

The Knanzaa Hayground proect has attracted the attention of loca and
di stant educators who have created | essons and units based on the thenes
suggest ed such as: community, fanly, and heritage. The thene of "conmu-
nity" has been very popular anong educators and students. Perhaps they
agyee Wwth cuturd adyst . Mrina Aii wo offers that "The source of
hunan noral ity nost necessarily be in the interaction of hunan beings. It
nust be conmunal, which nore than "socid,’ inplies ajonng of persons (p.
206). The various educators, wo are using The Hayground as a source for
curricul umdevel opnent, are fromfornal and infornal educati onal settings.
Sudents in ny classes have been interested in exporing the life principles
and Arican-centered philosgphica positions reflected in each wark of art in
The Rayground and in the overall positive philosophica centering of The
Hayground (philosophy, at hsay, aesthetics and criticism synbdismin
at). The Shili term) Nguzo Saba, 0 Seven Rinciples (of Khanzaa) deve -
oped by Dr. R Karenga, is the va ue systemthat underpins The H ayground.
These val ues wiich are the building bl ocks for coomunity are: unoj a (uity),
kyichaguia (df -determnation), ujina (cdlective vark and respansihility),
uj anaa (cooperative economcs), na (purpose), kuunba (cregivity), ad
inan (fath. Lkethe § Swu of Gnfucian Literatwre the Nguzo Saba are
intended to provide lessons far iving

Sone of the curricumnaterias created a so teach about culturally ad
educationd |y transferad e content such as. 1) the historicd cotext of works
d at (hsaid imury); 2) the paetid fo cresting persod and shared
neani ngs through interaction wth a vork of art (neaning naking) ; 3) how
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art can be comected to nany aspects of one's life (lifelesad at), ad 4)
howart can help to exp ore and define varied and coexisting redlities (issues
d dwadty). As apon o departure far curricu umndevd opers fromd verse
dscipines, the gods o The Rayground are expl ored, wich are to:
- wethe atstoassist in beatifying the nel ghborhood
- fuctionas anintergenerationa space far engagi ng the creative activi -
ties o childen youhadadits
- provide unique resources to enhance the self -esteemof African
Anerican children by expanding their worl d-vi ew
- bond and enpover youth, famlies and artists through shared owner -
ship ad cd | ective i nput
- syniol i ze the coomunity’'s wll to resol ve conmon probl ens and
- strengthen youth agai nst crine, a cohd and drug abuse

These goals are grounded in multidisciplinary knowedge. Gnsequently,
individud teachers, students aor those working in teans, can probabdy find a
disciplinary "hook" that attaches themto the curricul um devel opnent
pr OCESS.

Qnce curricul um devel opers are provided wth the above narrative they
can becone involved in inguiry about the cotent for the purpose of teasing
out notual ly usefu concepts that are relevant to their various dsciplines.
Then they can begi n to nake connecti ons.

ReCogni zi ng Works of Art: Wsing At as the Anchor

In order to nake curricu ar connections an anchor is needed. At can be that
anchor. The god istofamaninterrdationship between subect area cotent
and strategies by considering specific issues, dilenmas, thenes and con-
cepts through the lenses of the various dscipines. W can refer to artvarks
that have addressed any of these. It is inportant, however, to keep this
process frombeconming doninated by an ai nhess webbing of ideas. The art
anchor can provide the thread or thene that focuses the integrating process.
For exanple, in the Kanzaa Rayground the works of art pernmit us to dis-
cover or be inforned of thematic and conceptual content such as "conmuni -
ty heritage’ o "lessas for living'. |If teachers ad students can address the
thenes through the mitiple lenses of their om lives and experiences the
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process of using conmingl ed disciplinary content to address a thene night
seem nore reasonabl e. We can nake the art personal |y neani ngful
(Wether ve like the art o nat) by questionng the imspiration far, neaning of ,
approach to and rel evance of each pi ece.

It ismt dfficdt tofind possikilities for curicduminegaion using at as
an anchor. Guanda and Canie (2000) point out that looking a art through
lemses that integrate the perspectives of bath histaoy ad cuture for exam
pe encorages the viever to "reCognize' works of art. They refer to artvark
fromthe Khanzaa H ayground as an exanpl e of what it neans to reQgni ze
avakd at.:

We are suggesting a way of teaching that explores the nexus
between historica and cutura cotent in works of art using exam
ples of Aricandescended art as a parad gnfor reQogni zing. Tis
vord looks very simlar to recognizing, however, recogizing refers
to the act of perceiving, seeing sonething again or recalling an
indge. ReMgnizing refers to the act of cognitive restructuring
one's thinking, getting to know a previously known thing in new
vays o an uknom thing, like awork of at, inmitipe vays. In
order to re(gni ze ve nust: (@) go beyond the physical know ng or
conprehending to gain a contextual knowng that is constructed by
tine and pace (b) grasp the inherent character of the vork of art
situated in tine ad space, present and past; and (c) recognize its
imer force wich rdaes toits tindess dality to address us as a
cdlectiond pegpe

ReCogni zi ng, therefore, denands that we take a broad view of the
historicd ad cuturd genesis of inages and icons, wich lirk the
preset to the pest. ReCogni zi ng, consequently, etals consider -
ing the present neanings in ligt of the past, past notivations in
ligt of the preset, ad coexisting redities or truths across tine
(P8

Further exganation of re(gnizing as an exercise in curricudumintega-
tion is provided by considering an aspect of one of The Rayground' s art -
varks, the Arican Patd , created by Queen Books. It is a gatevay to one
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side of The Rayground. Qher facts about the Arican Patd ae

- it is constructed of two eight feet high cedar posts connected
across the top by an 11 feet wde cedar post

- dl surfaces are enbbel Iished wth wood burning and pai nting

- theinages on dl sides are of rea and inag nary o ects and ani -
nals inspired by Qeen's study of African obects, synos and
desi gn el enent s

- the paintings are bright and pad ychronatic

- the coors and inages on the Arican Patd provide cotrast wth
the surrounding buildings in the conmunity which are nore neu-
trd inada

- ths Patd faces the hone of a local Arican-Awrican artist -
pl unber -adivid -arts advocate wo is aso a Your priest (i.e,
participat in a bdief systemaidgneated by a large West Arican
ehnc gouwp that extends to ather cotinents) and a participat in
the creation of The H ayground

- one of the synols on the Aricean Patd is ared hrdwth aloyg
besk and a large bel ly

Fromthese observations we can nove to the investigation of thenatic
content related to the Arican Patd . The artist states that the gatevay
etrace invites the "exdaration of crestive paths to sdf -knowedge". She
considers this process to be "a lesson for living' wich can occur as you
enter and leave the playground.  Fromthe artist’s ideas we can adopt the
sligtly ad usted thene of "lessons for living'. Bi, were ae the lessos far
living to be foud in the art and howdo ve find then? Source paints far the
search coud be the synid s of aninals and oy ects illustrated on the porta .
Chanda and Daniel (1997) chose to explore the painted red bird on one of
the vertical posts. Their research can be expanded to illustrate how content
frommitiple disciplines coud lead to curricuar integration. They recom
nend explaration of the characteristics and context of thered bird This can
be done by using a collaborative process invalving teachers and students
across disciplines wo create questions relevat to the histay ad cutue o
theredbird The god o theinquiry process is to d scover cocepts that hep
learners to find persona neaning that starts wth the art and naves onto the
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nore expansive arena of their lives. The folowng questions mghtt be the
resdt:

1 Wyisthshirdpctued onthe Arican Patd ? Does it have anything
todowth achildens paygoud?

2 Wy istheredbirda the entrance to the H ayground?

3 Isthsafamlia bird? If so wea do you knovabout it?

4 Hbs the artist comented on the red bird?

5 Sncethe at inthe Karwaa Raygound is Aricatinspired,
coudthe red bird be comnected to Arican history and cu ture?

6 Wiat do you think that the red bird synol i zes?

7 Howcan you find out nore about the red bird?

Sudents and teachers invalved in the process of creating and respond-
ing to these questions can aoproach it fromvaryi ng perspectives. Hstoricd
and cutura infornation can be extracted fromother disciplines such as the
sciences, arts, ad literature thus noving the research across the curricu um
Sudents and teachers can brainstormabout the responses to their ques-
tiaos Teachers shoud facilitate the process by helping students to see rea-
sonabl e connections. Asking students the sane questions in each of their
cl asses can encourage themto think about the sugject of theinquiry in nore
el aborate ways. However, naking connections nay not be possible for al
subj ects and shoul d not be forced.

Ater brainstorning and conducting research across the curriculum stu-
derts night di scover the folowng nultid scipinary coten:

1 The large, red bird on the Patd is ineded to atract the children
and to nake themcuri ous.

2 The notif of the birdis simlar to a scul pture found anong the
Senufo pegpde of the Gite dlvare (Ivory Qest) o vest Arica The
hei ght of the scu pture ranges fromabout 36 inches to six feet high
Both the sculpted bird and the red bird have a large, protruding
st onach.

3 The bird reresets the horrbill, atropcd bird foud in Arica ad
sa

4 Gven the Aricaninspired inagery of the Hayground ve can infer

INJAE 1.2 © NTAEC 2003



14

thet theredbirdis an Arican gound horrai 1.

The red bird is a two-dnensiond variaion of a three-dinensi ond
Snufo bird

The Sfohirdisanicon It iscdleda Porgaga o the geat mythi -
cd hbrd

There is specific nytho ogy attached to the Senufo bird

The Senufo bird is inportant inagery related to the devel opnent
adintiaiond youg boys through the lo o poro society.

The horrbi || iconis asynd of both nale ad fenal e fertility.

The horrbill iconis an dlegary for the cotinuity of the vd e com
nunity.

Inscriptions found on the outspread wngs of the hornbill scu pture
(tortase, nanitor lizard, and python) reae to the required nastery
of a specific body of knowedge and intellectual devel opnent for
yougnale intiates lead ng to knowedge about life

The Senufo scul pture is comnected wth ancestors, famly, \illae
unity and conmunity acts.

The Senufo scul pture and the Knanzaa Hayground provide life | es-
sons about ancestry, socia custons, future generations and comt
nuni ty awar eness.

The Senufo scul pture guards the entrance to the sacred grove
were inportant ritual everts take place in Senufo vill ages

The red bird adorns the fornal entrance to the Knanzaa H ayground
where the learning that acconpanies play can take place (Hl as,

199).

Wing at (i.e, thered bird on the Arican Patd in the cotext of The
Kwanzaa M ayground) as the anchor to pull the various disciplinary
approaches together, to eqdae the thene "lessos far living' (i.e, franthe
Arican horn Il scd pture, Porgaga) becones a mul tifocal exanpl e of how we
can teach and learn.  Dscussing, witing about, creating art about, exp oring
the histay, geography and culture of what Porgaga neans in the learner’s
context wll probady include topics such as rigits of passage, rituas, sym
bdism od adliteray tradtion, myths, ad bdief systens. Theresut of this
process can create an inquiry-based nethod for infornation-gathering and
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know edge-bui I ding that is conprehensive and in concert wth the vay that
ve epaiece life

Concl usi ons

Wat ve teach and what students learn should be coherent It should nake
sense. Wien ve teach one suject a atine wthout valuing the natura inter -
relaionship of ideas and concepts across discipines, we force students to
learn wthin two inconpetible nodes: content isdation in schod vs. cotent
inegaioninlife If ve share wth o studets the nation that education is
for lifeit is posside that the process of |earning can be enpovering for bath
teachers ad learners. Sudents a al leve s have taught us that they nay o
nay not be able toinmediately grasp the process of curricuar intermnging
especidly if it isoly eqdoed as a carerd exercise. Hwever, by creaing
integrated curricula that grow fromconcrete exanpl es such as the Knanzaa
F ayground we can devel op our understanding of concepts forned through
inquiry about sonething real. W can wse at as the achor far stadilizing
i deas and concepts as we nove through various disciplines to avaid the con-
fusion that cones fromlack of focus. Aguably, using at as the ceter o an
integrated curriculumnay not the panacea for creating excellent teaching
naterials and strategies. However, when art works are selected that are
inerently interesting, varthy of inquiry, and reflective of hunan dil ermas
they can support neaningfu, lifelong learning across the curricul um
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