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Abstract

This paper emphasizes the importance of an integrated curriculum for art

education. Drawing on visual culture for its contents and built within a frame-

work of discipline based art education (DBAE), the curriculum can be organ-

ized in a way that connects art knowledge and experiences with real life. The

study applied constructive activities annexed integrated concepts to develop

a structural teaching, with gender role stereotypes as the big ideas. Both

visual arts and performing arts were incorporated in the teaching activities.

The objective was to motivate students to explore gender issues through the

study of the arts, and to develop critical thinking. The research method

included literature analysis, action research, and content analysis. The find-

ings indicate that study of the visual culture can help us understand the con-

cepts and implications related to the arts, so that we will gain a better control

over the visual information we are bombarded with. The contents of visual

culture can fit in with curriculum integration. The researcher believes that cur-
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riculum integration can underscore the legitimacy of disciplinary knowledge

and, therefore, integration should be implemented with a structural teaching

that emphasizes the acquisition of knowledge and skills. The constructivism

of the integrated curriculum can then help students address new problems

and situations with a tool for solving real problems.

Key words 

integrated curriculum, visual culture, essential of art, discipline-based art

education

Introduction

I. Research background

In our world of interweaved global economies, rapid developments of tele-

conferencing technologies and growing complexity of our lives, images have

become a key medium for the transmission of information in the post-modern

society. We are living in a world of visual culture dominated by electronic

media and images. Signs, symbols and icons with profound implications

abound in our daily life, guiding the way we see and look. In a cultural socie-

ty, every experience in life embodies a visual culture (Duncum, 1999, p. 295).

Many researchers have suggested an art education with a focus on the visual

culture (Wilson, 2000, 2003; Kuo & Chao, 2002; Freedman, 2003; Barrett,

2003; Chapman, 2003; Kindler, 2003; Tavin, 2003). Yet on the other hand,

Efland (1996) believes that post-modern curricula should be an inter-discipli-

nary integration not only related to visual arts, but involving anthropological

and social studies as well. Like other disciplines, the arts provide a represen-

tation of realities, and address the real social constructs in their unique ways.

And post-modern education is a collage of contemporary existences that

involve multiple, complex and non-linear meanings. Art education, therefore,

has evolved over time to become multi-faceted and diversified. 

Amid the 1-9 curricular reform efforts in Taiwan, curricular integration has

become quite the vogue in recent years. Art education is faced with signifi-

cant changes and new developments. The Education Ministry groups visual

arts, music and performing arts together into the Arts & Humanities Field. The

integration of these three subjects by some art teachers, however, is little
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more than on the formal level, without addressing the development of stu-

dents’ basic skills and the real meaning of integration. As Parsons (2003)

points out, if an integrated art education stops at the integration of visual arts,

music and performance arts, the significance and value of the integrated cur-

riculum will be seriously curtailed. Beane (1997) suggests that the aim of cur-

ricular integration is to seek a connection between past and present, school

and society, and between disciplines, and that the dimensions of an integrat-

ed curriculum include integration of experiences, social integration and inte-

gration of knowledge. Integration is to organize past experiences into useful

tools for resolving real problems that we are faced with in new situations. 

Thus it is obvious that art education should include curricular integration.

Such integration will focus on the application of art knowledge and the link-

age between art experiences and real life (Hsu, 2002). The issues addressed

in an integrated curriculum have to be relevant to the students and to their

concerns in their lives, so as to encourage creative behavior in the learners.

The visual culture prevalent in today’s society is a good source of issues and

topics that can serve as a focal theme for curricular integration. This study

offers an example of curricular integration, within the framework of visual cul-

ture and discipline-based art education, that addresses gender themes.

Incorporated with performing activities, the curriculum aims to educate stu-

dents the stereotypes for men and women, and to develop their critical think-

ing and investigative attitude.

II. Purposes of the Study

1. To build an integrated art curriculum with a focus on gender issues;

2. To develop a curriculum within the framework of visual culture and

DBAE; and 

3. To try to determine the significance of visual culture in art education.

Research Literature

Different educational trends develop in different times. Post-modern views on

the arts emphasize the interaction and connection between individual expres-

sion and social developments, with artworks examining and reflecting on

issues such as the environment, community, war, peace and sex. Students

can go beyond the formal elements of a work and explore themes about age,
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race, sex, social classes, beliefs, etc. Through art we gain a better under-

standing of life from cognitive, emotional, physical and spiritual perspectives.

An education of visual arts is a comprehensive, integrated curriculum that

leads to social reconstruction through adequate teaching and learning strate-

gies. Given the purposes of the study, the discussion on research literature is

divided into five parts: (1) discipline-based art education; (2) visual arts; (3)

curricular integration with a focus on art; (4) gender role issues. Other ration-

ale about curricular development will be elaborated along with the explana-

tion of the curriculum. 

I. Discipline Based Art Education

Discipline Based Art Education, or DBAE, is an integrated, comprehensive art

education that includes four basic disciplines: art history, studio art, art criti-

cism and aesthetics. But DBAE embraces much more than the four basics.

Other resources for art education include anthropology, archeology, mass

communication, culturology, educational evaluation, linguistics, philosophy,

sociology, etc. These fields of knowledge can contribute to the understanding

of art education (Dobbs, 1998). An art curriculum involves not only knowl-

edge of art, but also domains such as education, psychology, sociology,

anthropology, history, philosophy and languages (Clark & Zimmerman,

1997). Eisner (1998) observes that DBAE does not provide us with a ready

curriculum or content; rather, it is a concept that can be interpreted in diverse

yet all relevant ways and can be modified when necessary. Stinespring

(2001) stresses that the contribution of DBAE to art education is to manifest

the value of feelings through the study of unique artworks, to allow students

to evaluate the value of feelings in aesthetic ways. 

Eisner (2001) says that art education can incorporate visual culture, but

visual culture constitutes only a part of the curriculum rather than being a

dominant element in the content. The author believes that the intrinsic nature

of art and aesthetic experiences as something that cannot be obtained from

other subjects or visual culture alone: the feel of your brush touching upon

the canvas; the surprise of witnessing changing colors and hues; the experi-

ence of wet dirt sticking to your fingers. Discussion of visual culture, however,

can raise students’ awareness of the importance of critical thinking. Such

visual-cultural literacy is a practical and useful skill for students to better
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understand and relate to the multi-media information around them. Teaching

and developing students’ observation and judgment is also an important pur-

pose in education.

II. Visual Culture

Visual culture, by definition, is all the cultural phenomena related to seeing

and looking. According to Barnard (1998), visual culture is an essential phe-

nomenon in today’s society, playing a key role in both constructing and

deconstructing the society. Road signs, buildings, vehicles, textile and cloth-

ing, advertisements, movies, TV programs, packaging of products, fashions

and other popular trends, etc. all belong to the realm of visual culture. Adding

to Mirzoeff ’s (2001) definition that visual culture is our daily life, Duncum

elaborates that visual culture is everyday life that can construct and transmit

people’s attitudes, beliefs and values. He believes that art educators should

study visual arts, which are of educational importance because they happen

in a domain where most learning events occur: our vision in daily life.

According to Wilson (2000), to understand the differences between visual art

education and visual culture, one can think of them as a tree and rhizome;

while the former has an orderly pattern of trunk and branches, the latter

spreads in all directions. Wilson’s vague definition illustrates that visual cul-

ture is vital and dynamic, always growing and spreading with whatever new

nutrient it can get. 

This study adopts Walker & Chaplin’s (1997) classification of visual cul-

ture into four domains: Fine Arts, Crafts/Design, Performing Arts and Arts of

Spectacle, and Mass and Electronic Media. It should be noted that the major

difference between visual culture and DBAE/creative development empha-

sized in the past lies in the comprehensiveness of visual culture: a wide

range and variety of imageries in daily life are examined to unravel the work-

ings of a culture, including the significance and meaning of those images in

people’s experiences, systems and frameworks, and social-economic-politi-

cal functions. For example, issues like races, social classes, sexes and

unequal powers are expressed through the images themselves and the con-

texts of the works, as well as the ways the works are viewed. Study of visual

culture, therefore, extends beyond teaching of fine arts and provides stu-

dents with a curriculum built on their knowledge and abilities. The study of



InJAE 1.2 © NTAEC 200386

A STUDY ON AN
INTEGRATED  

CURRICULUM FOR
VISUAL CULTURE:

USING GENDER
ROLE ISSUES AS AN

EXAMPLE

artworks is no longer limited to the works per se, with an emphasis on explor-

ing and experimenting personal experiences; rather, in an art education of

visual culture, students learn to create imagery while discovering their own

identity and experiencing cultural interactions. 

As more and more teenagers get to know their world through the Internet

and electronic imagery, images and signs have become their reality. Visual

information with profound and ever-changing implications abounds in our

daily life, guiding the ways we see and look. Unlike fine arts that emphasize

beauty at a distance, life aesthetics stresses immediate participation; art edu-

cation cannot overlook experiences in visual arts and their momentum in our

daily life. The author believes that, for most students, aesthetic experiences in

their daily life are far more important than experiences with arts of a higher

level. Art education, therefore, should teach the basic, intrinsic nature of aes-

thetic experiences, as well as the perspectives of visual culture. Students of

visual culture focus especially on its communicative and political role that

helps us understand the art around us, so that we can gain control over the

visual information we are faced with. This role in education and use of

exploratory critical judgment cannot be confined to the boundary of individual

disciplines or to certain forms of a context (Sullivan, 2003). It can be conclud-

ed then that a curriculum of visual culture is best developed as an integrated

curriculum. 

III. Integrated Arts Curricula

Art comes from real life, and is for real life. Art education can guide students

in their search for the characteristics and meanings of the people, events and

objects in their lives. An integrated art curriculum is a curricular development

that incorporates knowledge, experiences and skills of art with those of self,

society and nature. The unique language and symbols of art can combine

learning in other subjects, leading to effective integration of the knowledge

and experiences of psychology, sociology, history, geography, natural sci-

ences, etc. A complete art education does not limit itself to creation of art-

works, but includes discussion and study of artworks to better understand

the artist’s message and cultural implications, as well as to discern, analyze,

reflect, judge and integrate all the information from various sources for an all-

round view and expression of their own opinions and feelings. 
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In an integrated curriculum, the disciplines are a necessary tool for

reflecting upon the relevant issues; they also provide a framework in which

knowledge is organized. The art content comprises four basic disciplines:

studio art, art history, aesthetics, and art criticism. The relationship between

curricular integration and the intrinsic nature of the disciplines is like that of

hen and egg, each complementing the other and inseparable. In recent years

many art educators have suggested big ideas, key concepts and essential

questions as the cornerstones for curricular integration (Jacobs, 1997;

W alker, 2001; Ballengee-Morris, & Stuhr, 2001; Chen, 2002a; Kuo, 2002;

Efland, 2002; Parsons, 2003). These provide for a good example for integrat-

ed art education in which curricular projects are developed through big ideas

or concepts relevant to the theme or activity. This paper is a report on a cur-

riculum based on such an integration model, with a focus on gender issues.

Key elements in the integration include: 

(1) Big Ideas 

Big ideas are important issues in life, and they are complex, ambiguous, par-

adoxical and diverse. Whether as simple phrases or complete statements,

big ideas do not fully expound a concept, but they present the many ideas

that constitute the concept and expand to many other fields such as gender

role stereotype, community, hero, family, social order, etc. Development of

big ideas emphasizes the connection between the ideas and self as an

appropriate knowledge basis for developing studio art. Students are encour-

aged to examine the relationship between big ideas and their own life and

ask questions such as "How do these ideas relate to my life?" "Where do I fit

in with this idea?" "What knowledge do I want to learn about this idea?"

(Walker, 2001) 

(2) Key Concepts 

Key concepts use clear headlines, short phrases or complete sentences to

present the complex, ambiguous, paradoxical, diverse and important "big

ideas." Development of key concepts help students understand the frame-

work of the curriculum and explore its meaning (Walker, 2001). 

(3) Essential Questions

Essential questions are questions of a series of possibilities; they are unique
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tool to manifest the focus of the curriculum. The key is to prepare a set of

questions that allow students to examine and understand the curriculum

within a short span of time, and to use them as clear guidelines for their

exploration and investigation. The choice of framework and guiding ques-

tions for a curriculum is a teacher’s statement of his/her intention for curricular

design, the intended focus for students’ learning, and the assistance that

he/she will provide through the teaching to help students investigate the key

concepts of these essential questions (Jacobs, 1997). Essential questions

provide a strategy around which the teaching is organized. Presenting the

main ideas in the form of questions can better motivate students to learn than

imperative diction. Jacobs (1997) observes several guidelines for writing

essential questions: (1) each child should be able to understand the ques-

tion; (2) use broad, organizational terms; (3) the questions should reflect the

conceptual priorities; (4) each question should be distinct and substantial; (5)

the questions should not be repetitious; (6) The questions should be realistic

given the amount  of time allocated for the unit or course; (7) there should be

logical sequence to a set of essential questions (8) post the essential ques-

tions in the classroom as an open statement. 

The author suggests a conceptual framework of an integrated curriculum

that begins with big ideas, key concepts, and essential questions, followed

by main issues and concepts developed from the big ideas for other related

disciplines. Once the big ideas for the curriculum are decided, the ideas are

then unraveled and expounded with key concepts and essential questions. In

the case of an art curriculum, it means to develop issues and concepts,

based on the essential questions, which reflect the disciplinary nature of art

education.

The flowchart beolw shows an integrated curriculum with gender role

stereotypes as its big ideas. It incorporates visual art and performing arts to

help students realize gender role stereotypes in art and everyday images.

This trans-disciplinary approach (Drake, 1993) starts from the big ideas and

key concepts, and then develops teaching activities based on a series of

essential questions. Students are encouraged to discover the connections

and meanings within from real-life experiences and concerns, and to solve

the problems they are faced with. The author sees this approach as one that
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develops a structural teaching while not excluding any other teaching

approaches, constructive activities or integration concepts.

IV. Gender Role Issues

The reformed 1-9 curricula have included gender issues in the seven fields of

learning, to expand students’ awareness of social issues. It is said that "gen-

der is the social construction of sex." That is, while men and women are

affected by their physical conditions and attributes, many of our concepts

about the sexes are a result of socialization. Human behavior and social sys-

tems have shaped the differences between men and women that we per-

ceive today ( , 1999). In the realm of arts, since Linda Nochlin (1989)

asked the question "why were there no great female artists?" it has been con-

cluded that art in the past was not an activity for the gifted; rather, artistic cre-

ation on the whole was influenced by social forces, defined and restricted

within the social system. Women did not have the same footing for artistic
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achievement that men enjoyed (Nochlin, 1989). Gender studies, therefore,

focus on the acquired social constructs. On the personal, individual level, two

principles are generally followed in the construction of sex in the family,

school and up to society: gender stereotypes, and sexual discrimination ( C.

L. Su, 2001 ).

What are the so-called gender stereotypes? In a traditional society of

male-dominance and patriarchic culture, men’s tough, strong behavior is

praised (hence the saying: "A man’s tears are more precious than gold."),

while women are expected to be gentle, mild, neat and tidy, dependent, and

weak. The concept of a woman taking charge of the household and the man

of the world outside the home is a long-held belief that most people take for

granted. Citing Ann E. Calgary (1996), Chen suggests three focal points for

developing the content and strategies of an art curriculum with gender as its

anchor: self-identify, process and aim (Chen, 2002b, pp. 48-49). That is also

what this study did: through a series of art activities on the theme of gender

stereotypes, students were encouraged to examine their self-identify and

social concepts concerning the sexes, and to express their reflections on

gender role stereotypes through artistic creations on various themes. 

Research Method

The study involves literature analysis, action research and content analysis,

but action research is the main focus. Action research, by definition, is about

action; but throughout the process of the action, the purposes, methods and

results of the action are constantly reviewed and revised to form new action

plans. Finally, documentation of the action is compiled into useful knowledge

that can be shared and implemented (Altrichter & Somekh). In this study, the

researcher is also the actor: through the development and implementation of

the curriculum, and analysis of the learning process and achievement of the

students, the author intends to test and verify the theories and purposes of

the study. 

"Gender Matters" — An integrated art curriculum of
gender issues

This curriculum hoped that a better understanding of the sex and art issues
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would improve students’ self-awareness and interpersonal relationships,

develop their critical thinking and judgment, draw their attention to the hidden

gender role stereotypes in art, and finally allow them to express their views on

gender issues by creating a multi-media collage.1

I. Curriculum units

"Gender Matters" has five units:

1. Is it more preferable to be a man or a woman? 

2. Art Examination 

3. Who Is Screaming?

4. Collecting print advertisements

5. Sex and I 

II. Teaching objectives

1. To be aware of gender role stereotypes in life and the surroundings. 

2. To understand the role of sex in the history of art. 

3. To be able to reflect upon and analyze hidden stereotypes in popular 

visual images.

4. To express and interpret sex issues by multi-media collage creations.

III. Competences in the field of arts & humanities

To understand the relationship between art creation and social cul-

ture, exhibit independent thinking, and try multimedia art creation. 

To design a theme of interest and use appropriate media and skills

to create unique works that express feelings, experiences and

thoughts. 

To synthesize, compare, and investigate the characteristics and

contents of artworks from different cultures and periods, and

develop a respect for various cultures. 

IV. Competences in the field of sex education

Active investigation of gender biases in the mass media. 

Reflection and analysis of the gender myths in the information

media. 

1-4-1

1-4-2

3-4-3

3-2-3

3-3-5

1 See Figure 1 for big ideas, key concepts, essential questions and the key artistic concept.
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Reflection and analysis of gender role stereotypes and sexual dis-

crimination in society, and suggestion of remedies. 

V.  Target students: seventh graders

VI. Curriculum framework

3-4-13
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VII. Rationale for the curriculum development

The theme of the curriculum is "Sex Matters," which aims to explore interpre-

tation of the sexes within the cultural structure. The curriculum has been

designed within the DBAE framework using visual culture as an anchor. The

main activities and theoretical basis of the units are explained as follows.

(1) Is it more preferable to be a man or a woman?

This was a warm-up unit to raise students’ awareness of gender role stereo-

types in their daily life by discussing some simple questions such as "Do you

think a boy or a girl?" "Is it more preferable to be a man or a woman?

Why?" "What do you think are the characteristics of women? And of men?"

"Have you been told what a girl or a boy should be like? What were those

opinions?" "In the popuar cartoon Detective Conan, who do you think can

rescue Ran, the leading lady, when she is in danger?"2 W ith these questions

and examples of popular TV programs, students were brought to greater

awareness of gender role stereotypes in daily life. 

(2) Art Examination

This unit guided students to reflect on why there were so few female artists in
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the past, including art history and art criticism. By discussing "Why there were

no great female artists in history?" the class re-examined the traditional defini-

tions of great artists. Masaccio’s The Expulsion was then reviewed for any

stereotyped portrayals of Adam and Eve. For example, the man in the picture

covers his face with his hands in an effort to suppress his pain, while the

woman cries out in agony, her mouth open, eyebrows knotted, and her

hands covering her breasts and private parts. The 500-year-old work reflects

the old concepts that a man could be seen naked but not in tears, while a

woman could cry but not show her body. The unit also compared Munch’s

Scream with Sally Swain’s feminist re-creation3 (Picture 2). 

(3) Who Is Screaming?

This unit asked the students to interpret the image in Sally Swain’s Scream,

and develop a story from it. It was a narrative approach. From a critical peda-

gogic point of view,identify lies in the conflicts and interactions of perception,

experience, language, culture, power and history (McLaren,1995, p. 229),

while narration is a statement of an event or experience, a text based on the

story about historical, political, social or life dialogues to underline the exis-

tence of the narrative content. Pauly (2003) observes that narrative of culture

is a tool to analyze the visual images that carry and transmit cultural mean-

ings.

2 TV cartoon series Detective Conan, based on a Japanese comic book, features a high

school detective.  His sweetheart Ran is a karate expert and capable of getting herself out of

danger.  But most students answered that Conan would rescue her like a knight in shining

armor.
3 Sally Swain, a feminist artist known for her feminist re-creations of famous artworks.

Picture 2: 
Scream, Sally Swain
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Efalnd (1996) also quotes Jerome Bruner’s narrative model of describing

cognition, stressing the significance of narrative in a postmodern curriculum.

He suggests that presentation of knowledge is like collage or an intercon-

nected net; exploration of issues requires not only traditional layered logic,

but also diversified narratives. Each approach to understanding knowledge

has a basic working structure and unique concepts and principles. The fun-

damental difference lies in their processes. A story is different from a well-

organized argument, though both can be used to convince. An argument

tries to convince people of one of the realities; a story stresses the similarity

in each other’s life. One is a process to verify and establish a form and real

experience, while the other establishes vivid, though not true, representa-

tions. Stories, therefore, do not exist for understanding realities, but to give

meanings to our experiences (Efalnd, A. etal. 1996, p. 118). 

Carol Witherell and Nel Noddings’ narrative approach to teaching often

uses stories or fables. Other forms include history, fictions, family photo

albums, movies, paintings, diaries, imaginations and description of dreams.

By connecting the stories with their own experiences in the teaching process,

teachers and students begin to understand the surrounding environments

(Guinan, 1999). This strategy of individual narrative can address the environ-

mental needs of different economic classes, age groups, sexes and regions

to examine the interaction of people, environment and culture. There were

two main activities in this unit. Every student was first asked to interpret Sally

Swain’s Scream (Picture 2) and write a story based on the image. Then

he/she would use the story to analyze if there were any hidden gender

stereotypes. The exercise was to help students discover the gender structure

that was taken for granted. Finally, the class was divided into teams to elabo-

rate the work through words, body language and teamwork, again followed

by analysis of any gender role stereotypes in their performances.

(4) Collecting print advertisements

As images become an essential instrument in mass media, social concepts

and ideologies are constantly spread in forms not readily recognizable. Radio

broadcasting, television, movies, computer images, newspapers and maga-

zines carry the images and texts of certain events and stories about people

or locations in certain ways. Such information is absorbed by people through
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a variety of channels, and has profound impacts on our life, relationships,

values and beliefs in the society. 

According to Sturken and Cartwright (2001), imagery of women in con-

temporary movies and advertisements is often presented in diverse ways, but

its creation remains dominated by men and dictated by social and cultural

implications. Women seem to be defined as delightful spectators, even in the

visual culture of contemporary advertisements (Sturken, & Cartwright, 2001,

pp. 81-82). As the audiences rarely think much about the working ideologies

behind the advertisements, such images begin to shape our self-image with-

out our knowing it. The preferable images for women projected in the adver-

tisements are accepted by the audiences and become a standard by which

they judge themselves. Obsession with staying slender is a good instance.

Tavin (2003) believes that critical pedagogy and visual culture is a trans-disci-

plinary discussion and practice, with a focus on everyday life and popular

culture as the fighting arena. Visual culture is an analytical and interpretive

study to examine how visual experiences are constructed in the social sys-

tem, structure, and practice. TV programs, musical CD’s, movies and popular

merchandise provide the building blocks for language, encoding and values

(Tavin, 2003, p. 197). 

W ith these theories in mind, this unit asked the students to collect visual

images around them, and discussed with their team whether the products

presented by different sexes or the way the actors/actresses were dressed

reflected any gender stereotypes. The students were also encouraged to

come up with ways to overcome those stereotypes. 

(5) Gender And I

This unit expected the students to express their views on gender by creating

multimedia artworks based on what they learned from previous units.

Freedman (2003) emphasizes that the complexity of contemporary cultures

allows education to enrich students’ life, and to develop their critical thinking

for better understanding visual culture and its meanings. Visual culture, there-

fore, challenges past assumptions that emphasized form and skill. It is

believed now that art creation should take into consideration (1) the role of

the artwork in building the student’s self-identity; (2) an emphasis on con-

cepts as well as skills; and (3) students’ artistic behavior is like cultural cri-
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tique (Freedman, 2003, p. 40). As visual culture involves social life and cre-

ation of individual mind, the knowledge in a visual culture classroom comes

from creating or discovering the meaning of artworks in the learner’s every-

day life. Therefore, a theme of gender issues was selected for the studio unit,

and the students were asked to write about their ideas behind the creation,

so as to enhance the connection between thoughts and creative activities. 

VIII. Findings

The overall design of the curriculum includes three dimensions of DBAE: art

history, art criticism, and studio art. As for aesthetics, Tom Anderson (1998)

says that aesthetics is like critical exploration, a teaching and learning strate-

gy. In the context of education, it is seen as the active participation by stu-

dents in identifying problems and searching for solutions. 

This teaching uses a philosophical strategy of developing the philosophi-

cal nature of aesthetics with critical skills, strategies, and framework of

thought. The core of aesthetic procedure is to raise questions, expound a

standpoint, and try to resolve the questions systematically. Participation in

establishing aesthetic theories can develop students’ higher level thinking

skills, and their confidence in exercising social rights. Seen as such, aesthet-

ics of critical investigation can prepare students to play an important role of

leader or decision-maker, rather than a blind follower. This curriculum uses a

series of essential questions to guide the students in their investigation of

gender role stereotypes in daily life. Continuous debates over the ideologies

in visual images are an aesthetic activity. Therefore, the curriculum has

employed all four disciplines of DBAE. 

Another emphasis of the curriculum content is what Walker & Chaplin

(1997) calls the visual culture, with gender issues as an anchor. As Freedman

(2003) puts it, the power and universality of visual culture, and the need of

social reconstruction in art education (Freedman, 2003, p. 39).

Process and results of the curriculum implementation

"Gender Matters" was given in a class of grade-seven boys and girls for eight

hours. There was frequent interaction between the teacher and students, and

enthusiastic discussion among the students. In addition to art activities, the

students learned critical thinking and the importance of teamwork. The
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process and findings of the curriculum implementation are explained as fol-

lows.

I. Is it more preferable to be a man or a woman?

The students entered the discussion with enthusiasm and were very excited

when they saw Detective Conan.

Many stereotypes can be found in the students’ answers as to what men

or women are expected to be. Class discussion and analysis aims to raise

their awareness of the stereotypes.

II. Art Examination



InJAE 1.2 © NTAEC 2003 99

A STUDY ON AN
INTEGRATED  
CURRICULUM FOR
VISUAL CULTURE:
USING GENDER
ROLE ISSUES AS
AN EXAMPLE

Art Examination uses Worksheet 1 (Appendix 1) for its teaching activity. Of

the 35 students in the class, one did not return the Worksheet. Question 1

asked the students to write down the name and sex of three artists, and 
4 was the only female artist that came up in the answers. All the rest were

men, including Western artists and those from Taiwan or mainland China

such as Picasso, Munch, Michelangelo, Da Vinci, Matisse, Van Gogh, Renoir,

Monet, Miro, M. S. Lee C. H. Kuo C. P. Chen 

T. W. Chen Y. S. Lin C. S. Liao T. C.

Chang etc. Question 2 asked whether being a man or a woman

affected one’s chance of becoming an artist. 30 students answered no, citing

talent, interpret, aspiration, effort and training as the deciding factors. One

student said sex might play a role in one’s artistic achievement, but did not

explain why. Another explained that "women in the past did not have much

time for creating artworks." A third one said yes and no, as "women in the

past were not as valued as men, and thus prevented from developing their

artistic talent; but today’s society is one of sexual equality.... Anyone with the

talent will be able to become an artist. So the impact of sex on becoming an

artist depends on the values and attitudes of the time." One student said the

answer would depend on local environments, as "the impact would be small-

er in a place of greater equality between men and women." Question 3 asked

"Do you feel that women are less talented artistically? Why were there no

great female artists in history?" Most students were able to point to the influ-

ence of social values, as shown below:

4 Early Taiwanese painters were introduced before "Sex Matters" units, and most students have

learned of Ching Chen 19 out of the 35 students mentioned her in their answers.
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Some of the students did not think women less talented, but their reasons

were superficial or only descriptive, as shown in Table 4.

III. Who Is Screaming?

This unit examined feminist artist Sally Swain’s Scream (Picture 2), and guid-

ed the students to write a story to interpret the image. Their stories were then

analyzed for any gender role stereotypes they might have. Students’ respons-

es to the picture include death, helplessness, confusion, anxiety, unease, and

fear. Interpretations of the scene include: 
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The answers show that Sally Swain’s image succeeds in conveying anxi-

ety and helplessness, but the location is moved to the kitchen. Because of

stereotyped concepts, most answers decided that the person in Picture 2

was a woman. The stories they wrote also reflected similar messages. They

were then asked to analyze the stereotypes in their stories. 
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The second part of the unit was for each team to act out their story in

front of the class, and did an analysis of their performances. The themes of

the playlets included murder, domestic violence, discord between mother-in-

law and daughter-in-law, superman, etc. The storylines showed a clear

impact of mass media. The class raised many interesting questions such as

"Why are rape victims usually women, and police officers men?" "All the vic-

tims in the playlets were women." "Why is the superman character always a

man?" "Why are women responsible for household duties?" "Why do mothers

have to prepare the meals while fathers and sons just sit and wait?" "Why are

women pretty? Men can be pretty too." "Why are men free to go to the bar

when women have to stay home and do the chores?" Discussion and reflec-

tion on these questions and relevant visual images help develop students’

judgment and critical thinking, which in turn leads to a healthy society.

IV. Collecting print advertisements

As Duncum (1999) points out, the visual culture in our daily life is full of

ambiguous and negative messages. This unit asked the students to collect

advertisements in newspapers and magazines, and investigate the different

images of men and women in them. Students found that men and women

bring out different products. Cars, real estate, insurance, newspapers,

Internet, mutual funds, watches, alcohol, cigarettes and sport drinks are pre-

sented by actors; actresses are seen in advertisements of cosmetics, cloth-

ing, ornaments and accessories, kitchen decors, foods, baby products, diet

drugs,. In general, women are often associated with daily supplies, while

men’s advertisements are of a more professional nature. 

V. Sex And I

This unit concluded the curriculum with creations of multimedia collage. A

variety of themes could be found in the works of the students, including

apparel, sports, polygyny, physical strengths, inequality of men and women,

violence, shopping, sex equality, homosexuality, and job equality. Creation of

a work of their chosen theme and for their own reasons was a very meaning-

ful activity for the students. And to make the work effective and appealing

required all the knowledge and skills of artistic creation (Picture 3 to Picture

7). 
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Some works by the students showed a breakthrough of gender stereo-

types, while others manifested extreme opinions or repetition of stereotypes.

Judging from the works, the teacher would know the students perceptions

and, if necessary, facilitate further reflection through dialogues on equal

terms. 

Conclusion And Suggestions

As students  experiences come primarily from life, an integrated curriculum of

gender issues allows them to connect what they learn in school with their

personal experiences. This helps enhance their motivation for learning and

critical thinking, as well as provides them with an opportunity to express their

opinions in their artistic creation. Several findings have been reached from

the implementation of the curriculum: 

A critical teaching approach of discovery, dialogue, analysis and

reflection not only develops basic competences, but also improves

learning of concepts that allows students to connect isolated, irrele-

vant fragments of knowledge and experiences.

Team activities help students to learn teamwork and the social

nature as a member of the group.

Analysis of visual culture can improves students  perception and

judgment of visual images.

Gender issues in the curriculum raise students  awareness of gen-

der stereotypes. It is more than knowledge of art, an ability that they

can put to use in real life.

The teaching activities include art history, art criticism, studio art and

1.

2.

3.

4.

5.
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aesthetics, while the contents come from visual culture. Both ele-

ments can co-exist. 

This curriculum development provides a model for art curricula. It affirms

the characteristics and functions of visual culture, which the author believes

provides a teaching content for students to build their knowledge and com-

petences. As Duncum (1999) observes, the significance of visual culture in

education lies in the fact that it occurs where there are most learning events,

that is, in daily life. But the arts remain the core of art education, and other

disciplines, be it sociology, education, psychology, languages, can be inte-

grated with art education. Walker & Chaplin (1997) also comment on visual

culture, emphasizing its post-modern, diverse, compromising and popular-

ized nature. Visual culture embraces fine arts too. Many materials in visual

culture are relevant to the arts, and can be used as contents for art educa-

tion. The author believes that visual culture is included in art education, and

suggests an art curriculum that centers on the disciplinary nature of art, with-

in a framework of curriculum integration and drawing on visual culture for its

contents. When developing the curriculum integration, teachers need to turn

away from traditional curriculum development models and force themselves

to learn more knowledge, participate in more brain-storming meetings, and

overcome all the difficulties and setbacks along the way. However bumpy the

road ahead may be, there is no turning back, as the study clearly shows that

an integrated curriculum provides students with experience and knowledge

that cannot be found in separate, single disciplines. 
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II.Appendixes

Appendix 1

"Sex Matters"  Worksheet 1

Art Examination

1. Please write down the name and sex of three artists that you know of.

2. Do you think that sex is a factor in whether one becomes an artist and

why?

3. Do you feel that women are less talented artistically? Why do you think 

there have been so few female artists in history?



InJAE 1.2 © NTAEC 2003110

A STUDY ON AN
INTEGRATED  

CURRICULUM FOR
VISUAL CULTURE:

USING GENDER
ROLE ISSUES AS

AN EXAMPLE

Appendix 2

"Sex Matters"  Worksheet 2

Who Is  Scream?

1. Munch’s Scream depicts the fear and anxiety in the face of death and

illness. What do you think Sally Swain’s Scream tries to express?

2. Who do you think is the character in the picture, a man or a woman? 

What happened to him or her?  Please write a playlet explaining the story

behind the picture.

3. From the story you have written, do you detect any gender stereotypes?

Why did you describe them that way? 

Sally Swain’s Scream
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Appendix 3

"Sex Matters"  Worksheet 3

Best Playlet evaluation sheet

1. Dear class, after enjoying the performance of all the teams, please record 

their strengths and things to be improved.

2. To whom would you give the following awards?

3. Do you like the performance of your team?  Do you have any suggestions

to make it better?

4. Do you detect any gender role stereotypes in the performances of the 

other teams?  Please cite one team and explain. 


