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A STUDY ON AN INTEGRATED
CURRICULUM FOR VISUAL
CULTURE:

USING GENDER ROLE ISSUES AS
AN EXAMPLE

Yu Chun Chen
Taipei Jieh Shou Junior High School

Abst r act

This paper enphasizes the inportance of an integrated curricuumfor art
education Dawng onvisud cudtue for its cotents ad bult wthin a frane-
vark of discipline based art education (OBAE), the curricul umcan be organ-
ized inaway that comnects art knowedge and experiences wth red life. The
study applied constructive activities annexed integrated concepts to devel op
a structura teaching, wth gender roe stereotypes as the big ideas. Bith
visud arts and perfaming arts were incorporated in the teaching activities.
The obj ective was to notivate students to expl ore gender issues through the
study of the arts, and to develop critical thinking. The research nethod
incduded literature andysis, action research, and content ad ysis. The find-
ings indcate that study of the visud cuture can help us understand the con-
cepts ad inplicatios related to the arts, sothat ve wll ganabetter cotrd
over the visua infornation we are bonarded wth. The contents of visual
cutue canfit inwth curicduninegaion The researcher beieves that cur -
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ricuumintegration can underscore the legitinacy of dscipinary knowedge
and, therefore, integration shou d be inplenented wth a structural teaching
that enphasi zes the acquisition of knowedge and skills. The constructivism
of the integrated curricu umcan then hel p students address new probl ens
ad situetios wthatod for sdving red prod ens.

Key words

inegaed curicdun visuad cudture essetid o art, dsciplinebased at
educati on

| nt roduct i on

|. Research background

In our world of interweaved gl obal economes, rapid devel opnents of tele-
conferenci ng technol ogi es and growng conpl exity of our |ives, inages have
becone a key nedi umfor the transmission of infornation in the post - modern
society. W are living in a vrld of visud cuture donminated by e ectronic
nedia and inages. dgns, synibols and icons wth profound inplications
abound inowr daily life gudngthe vay we see ad look. Inacdturd socie-
ty, every experience inlife enodies a visua cutue (Duncum 199, p. 295).
My researchers have suggested an art education wth a focus on the vi sud
cuture (Wlson, 2000, 2003 Kuo & Chao, 2002; Freednan, 2003, Barrett,
2003; Chaprman, 2003; Kindler, 2003 Tavin 2003). Yet on the other hand,
Eland (1996) believes that post -nedern curricu a shoud be an inter-dsadi -
nry inegaion na oy rdaed to visud ats, bu indving athropd og cd
ad socid studes aswell. Like ather dscipines, the ats provide a represen-
tation of redities, ad address the red socid comstructs inther unique vays.
And post -nodern education is a collage of contenporary existences that
invove il tiple, conplex and non-linear neanings. At education, therefore
has evdl ved over tine to becone nol ti-faceted and di versified.

And the 1-9 curicd ar refameffats in Taven, curicda inegaion hes
becone quite the vogue in recent years. At education is faced wth sigifi -
cant changes and new devel opnents. The Education Mnistry groups visual
arts, nosic and perfarning arts together into the Ats & Hnanities Held. The
integration of these three subects by sone art teachers, hovever, islittle
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nore than on the fornal level, wthout addressing the devel opnent of stu-
derts’ basic skills and the red neaning of integration. As Parsons (2003)
parts ou, if anineyaed at edcaionstos a theinegaion o visud ats,
nusi ¢ and perfornance arts, the significance and value of the integrated cur -
ricdumwl| be seriously curtailed Beane (1997) suggests thet the amof cur -
ricdar integration is to seek a connection between past and present, school
and soci ety, and between disciplines, and that the dinensions of an integrat -
ed curicduminclude integration of experiences, socid integration and inte-
gaion of knowedge Integration is to organize past experiences into usefu
tods for resdving rea prodens that we are faced wthin newsituetions.

Thus it is dvious thet art education shoud include curicdar integaion
Sch integaion wll focus on the godication of art knowedge ad the link-
age between art experiences and real life (Hsu, 2002). The issues addressed
inaninegaed curicudunhave to be rdevat to the studets and to ther
cocerns intheir lives, so as to encorage creative behaviar in the |earners.
The visud cuture prevd et intoday' s society is a good source of issues ad
topics that can serve as a focd thene for curicda integration. This study
ofers anexaple of curicda integaion, wthinthe franenork of visud cu -
ture and discipline-based art education, that addresses gender thenes.
Incorporated wth performing activities, the curicduumans to educate stu-
dents the stereotypes for nen and vwonen, and to develop their critica think-
ing ad investigative atitude
Il. Rurposes of the Sudy

1 Tohuldaninegated art curricu umwth a focus on gender i ssues;

2 Todevd gp acuricudunwthinthe franework of visua cuture and

DBAE and
3 Totry todgermre the sigificace d visud cutueinart educaion

Research Literature

Dfferent educationd trends develop in dfferent tines. Pt - nodern vi ews on
the arts enphasi ze the interacti on and connecti on between indivi dual expres-
sion and socia devel opnents, wth artworks examning and reflecting on
i ssues such as the environnent, conmunity, ver, peace and sex. Sudents
can go beyond the fornal el enents of a work and expl ore thenes about age,
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race, sex, socia classes, bdiefs, etc. Through at we gain a better under -
stadng of life fromcogitive, enotiond, physica and spiritud perspectives.
M education of visuad arts is a conrehensive, integrated curricu umthat
leads to socia reconstruction through adequate teaching and learning strate-
ges. Gventhe purposes of the study, the dscussion onresearch literaueis
dvided into five pats: (1) dscipinebesed at edcaionr (2 visid ats, (3
curicdar inegaion wth a focus on at; (4 gender rde issues. Qher ration-
ae about curicudar devel gpnent Wil be e aborated aong wth the exp ana-
tion o the curicd um

|. Dscipline Based At Education

Dscipline Based At Education, or [BAE, is anintegated, conprehensive art
education that indudes four besic dscigines: at histay, guoat, at aiti -
cismand aesthetics. But [CBAE enfraces nuch nore than the four basics.
Qher resources for art education include anthropol ogy, arched ogy, nass
conmuni cation, culturol ogy, educationd eva uation, lingustics, philaosophy,
soci ol ogy, etc. These fields of knowedge can contribute to the understand ng
of art education (Dpbbs, 1998). A art curricuuminvaves not only know -
edge of art, but also donains such as education, psychol ogy, socid ogy,
ant hropol ogy, histay, philosophy and | anguages (dark & Z nmer nan,
1997). Hsner (1998) observes that [BAE does not provide us wth a ready
curicduna cotent; rather, it isacocet that canbeinerpreedindverse
yet al relevant ways and can be nodified when necessary. Sinespring
(2001) stresses that the contribution of BAEto art education is to nanifest
the va ue of fedings through the study of unique artworks, to alowstudents
toevduaethe vd ue o fedings in aesthetic vays.

Bsner (2000) says that art education can incorporate visud cuture but
visud cuture constitutes oy a part of the curicdumrather than being a
doninart el enent in the cotent. The author believes that the intrinsic nature
of art and aesthetic experiences as sonething that cannot be obtained from
oher sujects or visud cuture done the fed o your brush touching upon
the canvas; the surprise of wtnessing changing cd ors and hues; the experi -
ence of vt dirt stickingtoyour fingers. Dscussion of visud cudtue hovever,
can raise students’ avareness of the inportance of critica thinking Sich
visid -cdturd literacy is a practicd ad usefu skill for students to better
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understand and relate to the nul ti-nedia i nfornati on around them Teachi ng
and devel opi ng students’ observation and judgnent is a so an inportant pur -
pose in educati on.

[I. Vsud Gitue

Misud cutue by dfintion is dl the cutud phenonena rdaed to seeing
and looking. According to Barnard (1998), visud cutue is an essetia phe-
nonenon in today’'s society, playing a key rde in bath constructing and
deconstructing the society. Roed sigs, huldngs, vehices, tedile ad dah-
ing, advertisenents, novies, TV prograns, packaging of products, fashions
ad aher popd ar trends, etc. dl bdogtotheredmad visud cutue Addng
to Nirzoeff 's (2000) defintion that visud cutue is or daily life, [Quncum
eaborates thet visud cutureis everyday life that can construct and transnit
peop € s atitudes, beliefs and vaues. He believes that art educators shou d
study visual arts, which are of educationa inportance because they happen
in a donain where nost |learning events occur: our vision in daily life.
According to Wlson (2000), to understand the differences between visud art
education and visual cuture, one can think of themas a tree and rhi zone
wile the forner has an orderly pattern of trunk and branches, the latter
spreads in dl drections. Wlsais vage dfintion illustrates thet vistd ad -
ture is vita and dynanic, aways growng and spreading wth whatever new
ntriet it cancdt.

This study adopts VA ker & Qedin's (197) dassificaion of visid cd -
tue ino four doains: Ane Ats, Gafts/Design, Perfarming Ats and Ats of
Spectacle, and Miss and Hectronic Mdia It shoud be noted that the najor
difference between visual culture and DBAH creative devel opnent enpha-
sized in the past lies in the conprehensiveness of visua cuture: a wde
range ad variety of inageries indaily life are exanmined to urave the vork-
ings of acutue, includng the signficance and neaning of those inages in
peopl € s experiences, systens and franeworks, and soci a -economc-paliti -
cd fuxtions. For exanple, issues like races, socia classes, sexes and
unequal powers are expressed through the inages thensel ves and the con-
texts of the vorks, as well as the vays the warks are viewed. Sudy of visud
cuture, therefore, extends beyond teaching of fine arts and provides stu-
dents wth a curicdumbult on their knodedge ad abilities. The study o
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artvworks is no longer limted to the works per se, wth an enphasis on expl or -
ing and experinenting personal experiences;, rather, in an at educaion o
visud cuture students learn to create inagery wWile discovering their om
idertity and experiencing cdturd interactianms.

As nore and nore teenagers get to knowtheir world through the Internet
and electronic inagery, inages and signs have becone their redity. \isd
infornation wth profound and ever -changing inplications abounds in our
daily life, gudng the vays ve see and look. Ulike fine arts thet enphesi ze
beaty a adstance |ife aesthetics stresses inmed ate participation at edu-
cation cannot overl ook experiences in visua arts and their nonentumin our
daily life The aihor believes thet, for nost students, aesthetic experiences in
their daly life are fa nare inportat then experiences wth ats of a higher
levd. At education therefare, shoud teech the besic, intrinsic rure of aes-
thetic experiences, as well as the perspectives of visud cuture Sudents o
visual cuture focus especidly on its comunicative ad paiticad rde tha
hel ps us understand the art around us, so that we can gain contra over the
visual infornation we are faced wth. This roe in education and use of
expdoratory critica judgnent cannot be confined to the boundary of ind vi dud
dscipins o tocatanfons of acotext (Silivan 2003). It can be cond ud-
ed then that a curricuunaof visual cuture is best devel oped as an integated
curicd um

1. Inegated Ats Grricda

At cones fromred life adis for red life At education can quide studets
inther search for the characteristics and neanings of the peog e, everts ad
dyectsinther lives. A integated at curicdumis a curicud a devel gonent
that incorporates knowedge, experiences and skills of art wth those of sdf,
soci ety and nature. The unique |anguage and synbols of art can conbine
learning in other sugjects, leadng to effective integation of the knowedge
and experiences of psychol ogy, socidogy, hisay, geography, reud sd -
eces, ec. Aconplete art education does nat it itsef to crestion of art -
vorks, but includes discussion and study of artworks to better understand
the artist’s nessage ad cutud inglicaios, as vel as to dscern and yze,
reflect, judge ad integae dl theinfornation fromvarious sources far andl-
round vi ewand expression of their own opinions and fedlings.
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Inan integrated curriculum the disciplines are a necessary tool for
reflecting upon the relevant issues; they aso provide a franework in wvhich
knowedge is organized. The art content conprises four basic disciplines:
suwdo at, at hstay, aesthetics, ad at criticism The reati onship betveen
curicdar inegdaion ad the inrinsic e o the dsdpines is like that o
hen and egg, each conpl enenting the other and i nseparabl e. In recent years
nany art educators have suggested big ideas, key concepts and essatid
questions as the cornerstones for curricular integration (Jacobs, 1997,
Wad ker, 2001, Ballengee-Mrris, & Suhr, 2001, Chen, 2002a; Kuo, 2002
Eland, 2002, Parsons, 2003). These provide far a good exanple for integrat -
ed art education in wich curricuar proects are devel oped through big i deas
o concepts rd evat to the thene or activity. This peper is areurt onacu -
ricu umbased on such an integration nodel, wth a focus on gender issues.
Key d enents inthe inegation incl ude
(1) Bg ldess
Bgideas are inportant issues inlife, and they are conpl ex, anfi guous, par -
adoxi cal and diverse. Wether as sinple phrases or conpl ete statenents,
big ideas do not fully expound a concept, but they present the nany ideas
that constitute the concept and expand to nany other fields such as gender
role stereotype, coomunity, hero famly, socid ader, etc. Devel opnent of
bi g ideas enphasizes the connection between the ideas and self as an
appropriate knowedge basis for developing studio art. Sudents are encour -
aged to exanmne the relationship between big ideas and their own life ad
ask questions such as "Howdo these idess rdate to ny life?" "Were do | fit
inwth this idea?' "Wat knowedge do | vant to learn about this idea?'
(Velker, 2000)

(2 Key Qoncepts

Key concepts use clear headlines, short phrases or conpl ete sentences to
present the conpl ex, anbi guous, paradoxical, diverse and inportant "big
i deas." Devel opnent of key concepts help students understand the frane-
vwork of the curricu umand explore its neaning (W ke, 200).

(3) Essential Questions

Essertid questions are questions of a series of possihilities; they are unique
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tod to nanifest the focus of the curicdum The key is to prepare a set o
questions that allow students to examine and understand the curricul um
wthin a short span of tine, ad to use themas clear quiddines for ther
expl oration and investigation. The choice of framawork and guiding ques-
tios for acuricdumis atescher’s staenart o highe inetionfo curicd ar
design, the intended focus for students’ learning, and the assistance that
he/she wil provide through the teaching to hel p students investigate the key
concepts of these essential questions (Jacobs, 1997). Essentia questions
provide a strategy around wiich the teaching is organized. Feseting the
nainideas inthe foomof questions can better nativate students to learn than
inperative diction. Jacobs (1997) observes several guidelines for witing
essertia questions: (1) each child shoud be able to understand the ques-
tion (2 use broad, orgenizationd terns; (3 the questions shoud reflect the
conceptua priarities; (4) each question shoud be dstinct and substatid; (5
the questions shoud not be repetitious; (6) The questions shou d be redistic
gventhe anaut of tine alocaed for the unit o course (7) there shou d be
logica sequence to a set of essertia questions (8) post the essentid ques-
tions in the classroomas an open stat enent .

The author suggests a conceptual franework of an integrated curricul um
that begns wth big idess, key concepts, and essertiad questions, folowed
by nain issues and concepts devel oped fromthe big ideas for other related
dsciplines. Oce the big ideas for the curricu umare decided, the ideas are
then unravel ed and expounded wth key concepts and essentia questions. In
the case of an art curricuum it neans to devel op issues and concepts,
besed on the essentid questions, wich reflect the dscipinary neture of art
educat i on.

The flowchart beolw shows an integrated curriculumwth gender role
stereatypes as its higidess. It incorporates vistd at ad perfarnming arts to
hel p students realize gender roe sterectypes in art and everyday inages.
This trans-disciplinary aooroach (Drake, 1993) starts fromthe big ideas ad
key concepts, and then devel ops teaching activities based on a series of
essential questions. Sudents are encouraged to discover the connections
and neanings wthin fromrea -life experiences and concerns, and to sdve
the problens they are faced wth. The author sees this approach as one that
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devel ops a structural teaching while not excluding any other teaching
approaches, comstructive activities or integation concepts.

Performing arts
Big ideas Gender stereotypes

Visual arts

1.Traditional societies of patriarchic culture of male-dominance
have created many gender stereotypes.

2.There are many gender stereotypes in the visual imagery
around us.

3.To overcome those stereotypes and seed cultural equality
between men and women.

Key concepts

Essential 1.What are gender stereotypes?
questions 2.How can we overcome these stereotypes?

1.Why were the so few female artists throughout history?
2.Are there any gender stereotypes in artworks?

Key artistic 3.Does being a man or woman affect one's aristic achievement?
concepts 4.How should we analyze gender stereotypes in visual imagery?
5.How can we investigate gender stereotypes through visual
imagery?

Figure 1: A model of big-ideas integrated curriculum

IV. Gender Fol e | ssues

The reforned 1-9 curricu a have incl uded gender issues in the seven fidds of
learning, to expand students' avareness of socid issues. It is sadthat "gen-
der is the social construction of sex." That is, while nen and vwonen are
affected by their physicad conditions and attributes, nany of our concepts
about the sexes are aresult of socialization. Hnan behavior and social sys-
tens have shaped the differences between nen and wonen that we per -
cdve today (HEHAE, 1999). In the redmadf arts, since Linda Nochlin (1989)
asked the question "wy were there no great fenal e artists?' it has been con-
cduded that at inthe pest vas nat an ativity far the gfted rahe, atidic ae-
ation on the wd e vas influenced by socia forces, defined and restricted
wthin the socid system Winen dd not have the sane footing for artistic
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achi evenent that nen enjoyed (Nochlin, 1989). Gnder studies, therefore,
focus on the acquired social constructs. On the persomd, indvidua leve, two
principles are generad ly foloned in the construction of sex in the famly,
school and up to society: gender stereatypes, and sexud discrimnation ( C
L. Sy 201).

Wt are the so-caled gender stereotypes? In a traditiona society of
nal e-domnance and patriarchic culture, nen's tough, strong behavior is
praised (hence the saying "A nan's tears are nore precious than gad."),
whi | e wonen are expected to be gentle, mild, neat and tidy, dependent, and
weak. The concept of a wonan taking charge of the househol d and the nan
o the vorld autside the hone is along-hed belief that nost peode take for
gated Gting An E. Glgary (1996), Gen suggests three focal pants for
devel oping the content and strategies of an art curricu umwth gender as its
achor: sdf -idatify, process and a m(CGen, 2002b, pp. 48-49). That is aso
wat this study dd through a series of art activities on the thene of gender
stereotypes, students were encouraged to exanmine their self-idetify ad
social concepts concerning the sexes, and to express their reflections on
gender rad e stereatypes through artistic creations on vari ous thenes.

Resear ch Met hod

The study invdves literature andlysis, action research and cotet anaysis,
but action research is the nain focus. Action research, by definition, is about
action; but throughout the process of the action, the purposes, nethods and
resuts of the action are constantly reviewed and revised to farmnew action
pdas Hrdly, docunentation of the actionis conpiled into useful know edge
that can be shared and inpl enented (Atrichter & Sonekh). In this study, the
researcher is aso the actor: through the devel opnent and i npl enentati on of
the curricuum and analysis of the learning process and achi evenent of the
students, the author intends to test and verify the theories and purposes of
the study.

"Gender Matters” —An integrated art curricul um of
gender i ssues

This curricuumhoped that a better understanding of the sex and art issues
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voul d inprove students’ sel f -awareness and interpersonal relationships, A STUDY ON AN
INTEGRATED

devd op their criticd thinking ad judgnent, drawtheir attentiontothe hidden  curricuLum For
VISUAL CULTURE:

gender rde steredtypes inat, adfindly dlowvthemto exress their vieve 0N |56 cenber
gender issues by creating a miti-nedia cdlage 1 ROLE ISSUES AS

AN EXAMPLE

I. Gurricdumunits

"Gnder Mtters' hes five uits:

1L Isit nome preferad e to be a nan or a wonan?
2 At BEamration

3. Wo Is Sreanming?

4. Q@lecting print adverti senents

5 Sxadl

Il. Teachi ng obj ecti ves

1 To be avare of gender rd e stereatypes inlife and the surround ngs.

2 Toudastadtherde d sexinthe istay o art.

3 To be abl e to refl ect upon and anal yze hi dden stereotypes in popu ar
vi sual i nages.

4 To express and interpret sex issues by milti-ned a cd | age creations.

I11. Gnpetences inthe field of arts & hunanities

1-4-1 To understand the rel ati onship between art creation and socia cu -
ture, exhibit independent thirking, and try nltined a art crestion

1-4-2 To design a thene of interest and use appropriate nedia and skills
to create unique works that express feelings, experiences and
thougts.

343 To synthesize, conpare, and investigate the characteristics and
contents of artworks fromdifferent cultures and periods, and
devel op a respect for various cu tures.

IV. Gonpetences inthe field of sex educati on
323 Active investigation of gender hiases in the nass ned a
335 Reflection and analysis of the gender nyths in the infornation
nedi a.

1 SeFHguelfo bigidess, key concepts, essentia questions and the key artistic concept.
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34-13 Rflection and anal ysis of gender rd e stereatypes and sexud dis-
crimnetion in soci ey, and suggestion of renedi es.

V. Target students: seventh graders
M. Qurricul umfranewor k

Table 1:Curriculum framework for "Gender matters"

explain gender role
stereotypes in
daily life.

and cultrual, and
explaining which
ones are inborn and
which ones are
shaped by culture

. Sharing and discussing

the sterotypes in life.

Teaching unit |hour Objectives Main '.e.a.""”g Teaching Eval_ugt_lon
activities resources activities
1. Introduction
2. Grouping
3. Raising questions
about the differences
To understand between men and
what are gender women, and put
i stereotypes. students' answers on
s itmore the blackboard Teacher's
preferable to Computer and -
1 : observation
be a man or 4. Categorizing the overhead projector and record
a woman? To observe and answers into physical

To reflect why
therehave been so

—_

. Sharing and discussing

Worksheet 1

Computer and
overhead
projector

Worksheet 1

Worksheet 1

Best Playlet evaluation
sheet

fewfemale artists | 2. Observing the . _ | (Appendix 1)
Art examination | 1 | in history. g?&roaryi(asls of sexes in /Bllﬁgj?x:)u M%S:CCIO
To realize the role _ .
of sex in the 3. Discussing Sally Picture 2: Munch, Teacher_s
historyof art. Swain's interpretation | Scream observation
of wonen in her works and record
Picture 3: Sally
Swain, Scream
1. Developing and writing
a playlet based on
. Sally Swain's Scream,
To write a playlet andywrite it down in Worksheet 3
based on the Worksheet 2
image and perform ’ (Appendix 3)
Who is 5 itin class. 2. Dividing the class into
Screaming? 6 teams, each of which
g To reflect on the will write and perform
gender role a playlet Teacher's
stereotypes in the ’ observation
play. 3. Finishing Worksheet 3: and record
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1. Students collecting
advertisements in
newspapers and
magazines.

. ' To discover and Teacher's
lleting print . . )
ggvsrtis%r?wents reflect upon visual | 2. Analyzing the observation
images in daily life. | ~ @dvertisements. and record
3. Each team giving a
presentation of their
findings.
To reflect one's 1. In-class discussion of
own gender the stereotypes in c q
perceptions in advertisements. omr;])uter an )
language usage | 2. Guiding students to | Overhead Explanations
and concepts,and decide upon a theme | Projector of works and
to realize the for their art project. . ) creation
Sex And | 5 | diverse 3. Explaining the Print advertlsemegts
characteristics of characteri stics of In newspapers an
each individual. multi-media collage, | Magazines. .
and helping students Painti | Teacher's
To express views choose their media. ainting tools. observation
on the sexes 4. Creating the work and record

through art
creation.

and writing the
rationale for the
creation.

MI. Rational e for the curri cul umdevel opnent

The thene of the curricuumis "Sex Mtters,” wich ans to exdae interpre-
tation of the sexes wthin the cutura structure. The curricu umhas been
designed wthin the OBAE franework using visual culture as an anchor. The
nainactivities ad theareticad besis of the nits are exdaned as fd |l ovs.

(D Isit nore preferable to be a nan or a wonan?

This was a varmup unit to raise students’ anareness of gender rd e stereo-
types intheir daily life by discussing sone sinpl e questions such as " you
thrk S aboy or agrl? "Isit nre preferabe to be a nen or a veonan?
Wy?' "Wt do you think are the characteristics of vwonen? And of nen?'
"Have you been tod what a girl or a boy shoud be like? Wat were those
opinions?' "In the popuar cartoon Detective Gnan, who do you think can
rescue Ran, the leading | ady, wen she is in danger?' 2 With these questi ons
and exanpl es of popul ar TV prograns, students were brought to greater
avareness of gender rde steredtypes indaly life

(2 At Bxamination
This unit guded students to reflect on wy there were so fewfemal e artists in
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the pest, indudng art history and art criticism By d scussing "Wy there vere
no geat feale artistsinhistay?' the dass re-examned the trad tiod defin -
tios of gea atists. Msaccios The Expul sion was then revieved for any
stereotyped portrayal s of Adamand Bre. For exanple, the nanin the picture
covers his face wth his hands in an effort to sugress his pain, wile the
worman cries out in agony, her nouth open, eyebrows knotted, and her
hands covering her breasts and private parts. The 500-year -d d verk refl ects
the dd concepts that a nan could be seen naked but nat in tears, wile a
wonan could cry but not show her body. The unit al so conpared Minch’'s
Screamwth S|y Sein's femnist re-creation3 (Rdue 2.

Picture 2:
Scream, Sally Swain

(3) Wio I's Screaning?

This unit asked the students to interpret the inage in SAly San's Sream
and devel op a story fromit. It vas a narraive ggroach Froma criticd peda-
gogc pant of view idatify liesinthe caflicts adineractios o percgion,
experience, language, culture, poner and history (Mlaren, 1995 p. 229),
wile narration is a statenent of an evet o experience, atext based on the
stay doout histaicd, pditicd, sodd o life ddogues to udeline the eds-
tence of the narrative cotent. Paly (2003) dmserves that narrative of cuture
is atod to adyze the visud inages that carry and transmit cuturd nean-
o5,

2TV cartoon series Detective Gnan, based on a Japanese comic book, features a high
schod detective. Hs sweetheart Rinis a karate expert and capad e of getting herself out o
danger. But nest students answered that Qnan woul d rescue her ke a knight in shining
ar nor .

SSly Srain afemnist artist knowm for her femnist re-creations of fanaus artverks.
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Hand (1996) aso quotes Jerone Buner’s narrative nodel of describing
cognition, stressing the significance o narrative in a postnadern curricu um
He suggests that presentation of knoWedge is like calage or an intercon-
nected net; exdaration of issues requires ot oy tradtiod layered lagc,
but also diversified narratives. Each approach to understandi ng know edge
has a basic working structure and uni que concepts and principles. The fun-
donentd dfference lies intheir processes. Astay is dfferet froma vel -
organi zed argunent, though both can be used to convince. An argunent
triestocovince peode o ae o theredities, a stay stresses the simlarity
inexhahe’'s life Qeis aprocess to verify ad estddish a fomand red
experience, while the other establishes vivid, though not true, representa-
tios. Saies, thaegfae do mt edst fa udestadmng redities, hu to gve
neani ngs to our experiences (Band, A ead. 196 p 119.

CGro Wtheredl and N Noddings' narrative approach to teaching often
uses stories or fables. Qher forns include history, fictions, famly phao
albung, novies, paintings, diaries, inaginations and description of dreans.
By connecting the stories wth their om experiences in the teaching process,
teachers and students begin to understand the surrounding environnents
(GQinan, 1999). This strategy of indvidud narrative can address the environ-
nental needs of different econonic classes, age groups, sexes and regi ons
to examne the interaction of people, environnent and culture. There were
two main activities inths uit. By studet ves first asked to inerpret Hly
Sains Sream (FActure 2) and wite a story based on the inage. Then
he/ she woul d use the story to analyze if there were any hidden gender
stereatypes. The exercise vas to hel p students discover the gender structure
thet ves taken for gated Frdly, the class vas divided into teans to € abo-
rate the work through words, body |anguage and teammork, again fol | oved
by and ysis of any gender rd e stereatypes intheir perfornances.

(4 QGllecting print adverti senents

As inages becone an essential instrunent in nass nedia, socia concepts
and ided ogies are constantly spread in forns not readily recognizable. Radio
broadcasting, television, novies, conputer inages, newspapers and naga-
Zines carry the inages and texts of certain events and stories about peop e
o locations in certain vays. Such infornation is absorbed by peopl e through
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a vaiety of chamd's, and has profound inpacts on our life, rdationships,
va ues ad bel i ef s in the soci ety.

According to Surken and Gartwight (2001), inagery of wonen in con-
tenporary novi es and adverti senents i s often presented in diverse ways, but
its creation renains domnated by nen and dictated by socid and cutural
inplications. Whnen seemto be defined as delightful spectatars, eveninthe
visua cuture of contenporary advertisenents (Surken, & Gartwight, 2001,
pp. 81-82). As the audiences rarely think nuch about the working i ded ogi es
behi nd the advertisenents, such inages begin to shape our sl f -inage wth-
out our knowng it. The preferabl e inages for vonen projected in the adver -
tisenents are accepted by the audi ences and becone a standard by whi ch
they judge thensel ves. (nsession wth staying slender is a good instance.
Tavin (2003) beieves that criticd pedagogy ad visud cudtureis atras-dsc -
plinary dscussion and practice, wth a focus on everyday life and popul ar
cutue as the figting aemra Msud cutue is an adyticd ad inepeive
study to exanine how visual experiences are constructed in the socia sys-
tem structure, and practice. TV prograns, nusica (Ds, novies and popul ar
ner chandi se provide the building bl ocks for |anguage, encodi ng and val ues
(Tavin 208 p 197).

With these thearies in mind, this uit asked the students to cdlect visud
inages around them and discussed wth their teamwhether the products
presented by different sexes or the way the actors/actresses were dressed
reflected any gender stereotypes. The students were al so encouraged to
cone up wth ways to overcone those stereot ypes.

(5 Gender And |

This unit expected the students to express their views on gender by creating
mul tinedi a artworks based on what they |earned from previous units.
Freednan (2003) enphasi zes that the conplexity of contenporary cultures
dloms education to erich studernts' life and to devd g their criticd thinking
for better understandng visual cuture adits neanings. Msua cutue there-
fore, challenges past assunptions that enphasized formand skill. It is
believed nowthat art creation shoud take into consideration (1) the rde o
the artvark in buldng the studet’s sdf -identity, (2 an enphasis on con-
cgxs as vl as sklls, ad (3 studeis atistic bdavia is like adtud i -
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tiqe (Freednan, 2003, p. 40). As visud cutue invdves socid life ad cre-
ation of individuad nind, the knowedge in a visud cuture classroom cones
fromcreating o discovering the neaning of artworks in the learner’s every-
day life Therefore, athene of gender issues vas selected for the studo unit,
and the students were asked to wite about their ideas behind the creation,
S0 as to enhance the connection between thoughts and creative activities.

MII. Fndngs

The overd| design of the curricu umincludes three dinensions of BAE art
hsay, at citidsm ad stuwdo at. A fa aesthetics, Tom Anderson (1998)
says thet aesthetics is like criticd exdodion, ateachng ad learning strate-
gy. Inthe cotedt o educaion it is seen as the active participation by stu-
dents inidentifying prod ens and searching for sa uti ons.

This teaching uses a phil osophical strategy of devel oping the phil osophi -
cad nature of aesthetics wth critical skills, strategies, and franework of
thought. The core of aesthetic procedure is to raise questions, expound a
standpoint, and try to resdve the questions systenatically. Patidpdion in
establishing aesthetic theories can devel op students' higher level thinking
skills, ad their confidence in exercising socid rights. Seen as such, aesthet -
ics of criticd investigation can prepare students to pday an inportat rde of
| eader or decision-naker, raher thena dind fdlosr. This curricu unuses a
series of essertid questions to guide the students in their investigation of
gender rde steredtypes indaily life Gntinuous debetes over the ided ogies
invisua inages are an aesthetic activity. Therefore, the curricul umhas
enpl oyed al | four disciplines of DBAE.

Another enphasis of the curricuumcontent is wat Wil ker & Ghaplin
(1997) cals the visud cuture, wth gender issues as an anchar. A Freedman
(2003 pus it, the porer and unversdity of visud cdtue ad the need of
socid recostructioninart education (Freednan, 2003, p. 39).

Process and results of the curricul umi npl enent ati on

"Gnder Miters' was gvenin aclass of grade-seven boys and girls for e ght
hours. There was freguent interacti on between the teacher and students, and
enthusiastic dscussion anong the studets. In addtion to art activities, the
students learned critical thinking and the inportance of teammork. The
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process and findings of the curricu uminpl enentation are explained as fd -

| ovg.

I. Isit nore preferable to be a nan or a wonan?

The students entered the discussion wth enthusiasmand were very excited
when they saw Detective nan.

Question

physical
attributes

cultural

attributes

Question

Question

Man

Woman

Man

Woman

Woman

Man

Table 2: Answers for Unit 1
Is it more preferable to be a man or a woman? Why?
No child birth; no monthly period; stronger physically.

(None.)

Less social restraints; boys are stilled valued more than girls; no
responsibility for household chores.

No military service; can wear makeups; more observant; can "play
the woman" and take advantage.

What do you think are the characteristics of women? And of men?

Gentle; talkative; care about appearances; enjoy shopping; overly
sensitive; mean; nosy; cute; graceful.

Randy; pretence to be "cool"; competitive; short hair; tough; brave;
more open-minded; rough when angered; strong-willed; active; not
fastidious; keen on face-saving.

Have you been told what a girl or a boy should be like? What were those opinions?

Woman

Man

Should be well-mannered; mild and obedient; have more problems
in marriage; not to be out-spoken; responsible for household chores;
polite; sit up properly; no dirty language; graceful; no shaking legs;
cover mouth when laughing.

No Scream; be brave; be strong and protective of women; have
more problems with career; responsible for supporting the family
financially.

Miny stereotypes can be found in the students’ answers as to what nen
o vonen are expected to be. Gass discussion and analysis ains to raise
their anareness of the stereatypes.

1. At Examnetion
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At BExamination uses Wrkshegt 1 (Appedix 1) for its teaching activity. @
the 35 students in the class, ae dd nat return the Wirksheet. Question 1
asked the students to wite down the nane and sex of three artists, and FiitE
4vas the oy fenale artist that cane up in the asvers. Al the rest vere
nen, including Western artists and those fromTaiwan or nai nl and Chi na
such as Hcasso, Minch, Mchel angelo, Da M nci, Mitisse, Van Gxgh, Renoir,
Mret, Mro, M S Lee (FEED. C H Kw (FEHEW) . C P Gen (HE
B . T W Gen (BREERE) . Y S lin (FAk(D, C S Lao (B#EH). T C
Chang (RAT) . etc. Question 2 asked whether being a nan or a vonan
affected one' s chance of beconing an artist. 30 students answered no, citing
tdet, inepe, aspraion efat ad tranng as the decidng factars. e
student said sex gt pay arde in aes atistic achievenart, but dd nat
explain wy. Awxther explained that "wonen in the past did not have nuch
tine for creating artworks.” Athird one said yes ad no, as "vonen in the
past were not as valued as nen, and thus prevented fromdevel oping their
atistictdet; bu toy's scciey is ae o sead eqdity.... Ayoe wth the
talent wll be able to becone an artist. S the inpact of sex on beconing an
artist depends on the va ues and attitudes of the tine." Qe student said the
ansver woul d depend on local environnents, as "the inpact would be snall -
er inaplace of greater equality between nen and wonen." Question 3 asked
"Db you fed that wonen are less taented artisticaly? iy were there no
geat fenale atists in histay?' Mst students vere ade to point tothe influ-
ence of socia val ues, as shomn bel ow

Table 3: Answers to Question 3, Worksheet 1
Student Answer

No, | don't. Because the differences between men and women are primarily
physical; talent is not decided by sex. The fact that there were few female
artists in history is a result of social values. Men are expected to make a name,
and receive all the education or training; women, on the other hand, only have
a place in the home. There is even a saying: "Having no talent is the best virtue
for a woman." So who would be willing to educate women?

4 Early Tai vanese pai nters vere introduced before "Sex Mitters" units, and nost students have
learned of Ching Gen () 19 ot of the 35 students nertioned her intheir ansvers.
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Answer

No. In fact, men and women have the same imagination and creativity, | think.
But the traditional attitude of valuing men before women makes people think
less of women's achievement. And also self identify, and because women
have less opportunities for education.

No. If she makes an effort, in addition to her talent, a woman can be an artist
too. It was probably because men and women were not equal in the past, and
women believed that they could only become housewives. And there was less
education opportunities for women.

| don't think so. It is because women have always been seen as inferior to
men, and once married have to take care of all the household duties. There
is little time and energy left for developing their talent. That is why women are
less successful than men on all fronts.

Sone of the students did not think wonen | ess ta ented, but their reasons
vere superficiad o only descriptive, as shom in Tdde 4.

Student

Talbe 4: Answers to Question 3, Worksheet 1
Answer

I think many women in the world may have painting talent, but have yet to be
discovered.

Actually women have a lot of artistic talent, but maybe they want to go into
other professions.

I1l. Wo I's Sreaming?

This unit examned femnist artist SAly San's Sreem(Actue 2), ad quid-
ed the students to wite astay toinerpret theinage Their stories vere then
anal yzed for any gender rol e sterectypes they mght have. Sudents’ respons-
estothe picture include death, hel pl essness, cofusion, anxiety, unease, and
fear. Inerpretaios o the scene i nd uke

100
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Table 5: Answers to Question 1, Worksheet 2 A STUDY ON AN
INTEGRATED
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| think she is Screaming over the burden on women unable to balance their AN EXAMPLE

D career and family life.
G It is a maid who is resentful at her fate, a volcano ready to erupt anytime.
H Give vent to her impatience.

| Forgot to do grocery shopping and did not know what to do.

The answers showthat Sally Smain's inage succeeds in conveying anxi -
ety and hel plessness, but the location is noved to the kitchen. Because of
stereotyped concepts, nost answers decided that the person in Hcture 2
vas a wonan. The stories they wote a so reflected simlar nessages. They
vere then asked to and yze the steredtypes intheir stories.

Table 5: Answers to Question 2 and 3, Worksheet 2

Student Answer

Q 2: Probably a housewife Scream when she saw a cockroach or mouse.

Q 3:Yes, as it is women who are usually in the kitchen.

Q 2: It should be Sally Swain, a woman. She was panic-stricken. She was
cooking one day when a very talkative woman called and kept her on

F the phone for an hour. When she realized that all her cooking was burned,

she gave a desperate scream.

Q 3: Yes. Women are talkative and always on the phone.

Q 2: A woman from a rich family was newly married. She never did any chores
around the house before her marriage. But her husband wanted her to
do just that. One day she was home by herself, and remembering the
request of her husband, she walked into the kitchen. She cried out at what
she saw: the dirty kitchen was taken over by roaches and mice.... When

K she woke up, she divorced her husband and returned to her life as a rich

lady.

Q 3: Yes. Most people think that women belong to the home, while men belong
to the world out of the house. The husband in the story was one with
stereotyped concepts and expected his wife to do all the work. Actually
man and wife should share household duties.
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The second part of the unit was for each teamto act ot their story in
front of the class, and dd an adysis of their perfornances. The thenes of
the playl ets incl uded nurder, donestic viol ence, discord between not her -in
law and daughter-inlaw, supernan, etc. The storylines showed a clear
inpact of nass nedia. The class raised nany interesting questions such as
"Viy are rape victing usua ly wonen, and police officers nen?' "Al the vic-
ting in the playlets were vonen." "Wy is the supernan character alvays a
nan?' "Wy are wonen responsi bl e for househol d duti es?' "Wy do not hers
have to prepare the neals wWile fathers and sons just sit and vait?' "Wy are
vwonen pretty? Mn can be pretty too." "Wy are nen free to go to the bar
vwhen wonen have to stay hone and do the chores?' D scussion and reflec-
tion on these questions and rel evant visua inages hel p devel op students’
judgnent and critica thinking, wichintunleads toahedthy society.

IV. Gllecting print advertisenents

As Dincum (19%9) paints out, the visud cdture inowr daly lifeis ful o
ani guous and negative nessages. This unit asked the students to col | ect
advertisenents in newspapers and nagazi nes, and investigate the different
inages of nen and wonen in them Sudents found that nen and wonen
bring out different products. CGxrs, real estate, insurance, newspapers,
Internet, notua funds, vatches, acohd, cigarettes and spart drinks are pre-
sented by actors; actresses are seen in advertisenents of cosnetics, clath-
ing, ornanents and accessories, kitchen decors, foods, baby products, diet
drugs,. In genera, wonen are often associated wth daily supplies, while
nen' s advertisenents are of a nore professional nature.

V. Sx Ad |

This unit concluded the curricdumwth crestions of miltinedia colage A
variety of thenes coud be found in the works of the students, including
apparel, sparts, paygyny, physical strengths, inequality of nen and vonen,
vidence, shopping, sex equaity, honosexuality, adjdb eqdity. Cedion o
awrk of their chosen thene and for their own reasons was a very neani ng-
fu activity for the students. Ad to nake the vork effective and appeding
required dl the knodedge ad skills of artistic creation (Hctue 3 to Rctue
7.
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Picture 3: Student work and rationale

Are men still considered more important than
women? School uniforms have skirts for girls, and
pants for boys. But did it ever occur to them that
sometimes girls do not like skirts. Pants are more
convenient. In this time of sex equality, girls and
boys should have a choice instead of being told
what to wear.

Student L

Picture 4: Student work and rationale

TV commercials often features beautiful women
scantly dressed to attract the audiences, especially
men. | think this is belittling of women. Many men
judge a woman by her appearance and figure. Is
appearance so important for women? That’s why

| switched the roles of men and women to give
men a taste of what women have to endure.

Student K

Picture 5: Student work and rationale

In today’s society, the idea of seeing boys as more
important than girls has become outdated. For the
new-generation parents, girls are as good as boys.
So | have designed a couple with many daughters.
To their joy, they have found that girls have many
merits that boys do not have.

Student M

Picture 6: Student work and rationale

Men in the past could have many wives. Why
couldn’t a woman have more than one husband?
Women have their rights too. If a husband cannot
accept his wife having other husbands, why can
he have other wives?

Student N
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Picture 7: Student work and rationale

Sometimes | saw boys Scream, but they were
always told that men do not cry. And | wondered
“why cannot a man cry?” That's why | decided to
tell everyone that it's ok for men to shed tears.

Student O

Sone works by the students showed a breakthrough of gender stereo-
types, wile athers nanifested extrene opinions or repetition of stereatypes.
Judging fromthe works, the teacher would know the students perceptions
and, if necessary, facilitate futher reflection through dia ogues on equa
terms.

Concl usi on And Suggest i ons

As students experiences cone prinarily fromlife, anintegrated curricu umof
gender issues dloms themto comnect wiat they learn in schod wth their
persona experiences. This hel ps enhance their nativation for learning and
criticd thirking, as vl as provides themwth an opportunity to express ther
ogonions intheir artistic crestion. Svera findngs have been reached from
the inplenentation of the curricu um
1 Acriticd teaching approach of discovery, diaogue, andysis ad
reflection not only devel ops basic conpetences, but al so i nproves
learning of concepts that alovs students to comect isdated irrde-
vant fragnents of know edge and experi ences.
2 Teamactivities help students to learn teammork and the social
nature as a nener of the group.
3 Aysis of visua culture can inproves students perception and
judgnent of visual inages.
4 @nder issues in the curricuumraise students awareness of gen-
Oer stereatypes. It is nare than knowedge of art, anadlity thet they
cnpt toweinred life
5 Theteaching activities indude art histay, at aitidsm studo at ad
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aesthetics, wile the contents cone fromvisuad cuture Both de-
nents can co-exist.

This curicu umdevel opnent provides a nodel for art curicda It afirns
the cheracteristics and fuxtios o visud cutue wich the aithor beieves
provides a teaching content for students to build their knowedge and com
petences. As Duncum (1999) observes, the significance of visual cuture in
education liesinthe fact that it occurs were there are nest | earning events,
thet is, inddly life Bt the ats remain the coe of at edwcaion ad aher
dscipines, be it sodidogy, education, psychol ogy, |anguages, can be inte-
grated wth art education. WAl ker & Chaplin (1997) a so conment on vi sual
cuture, enphasizing its post -nodern, diverse, conpromsing and popul ar -
ized natwre. Msud cutue enraces fine arts too. My naterias in visud
cutue are rdevat to the arts, and can be used as cotents for art educa-
tion. The author believes that visud cutueis induded in at education, awd
suggests an art curicdumthat ceters onthedsciginary neture of at, wth-
inafraework of curicdumintegration ad drcavng on visud cutue for its
cotents. Vien devel oping the curriculumintegrati on, teachers need to turn
anay fromtraditional curricul umdevel opnent nodel s and force thensel ves
to learn nore knowedge, participate in nore brain-storning neetings, and
overcone a|l the difficuties and setbacks a ong the vay. However bunpy the
road ahead nay be, there is no turning back, as the study clearly shows that
an integrated curricul umprovides students wth experience and know edge
that canat be foud in separate, sing e dsciplines.
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. ndi xes A STUDY ON AN
Appe INTEGRATED
CURRICULUM FOR

. VISUAL CULTURE:
Appendi x 1 USING GENDER

"Sex Matters" Worksheet 1 A

Art Examination

1 Hease wite down the nane and sex of three artists that you knowof .

2 Dbyouthink that sex is afactor in wether one becones an artist and
why?

3 Dbyoufed that wonen are |l ess ta ented artistica ly? iy do you think
there have been so fewfenal e artists in history?
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A STUDY ON AN Appendi x 2
INTEGRATED
CURRICULUM FOR
VISUAL CULTURE:

USING GENDER "Sex Matters" Worksheet 2

ROLE ISSUES AS
AN EXAMPLE

Who Is Scream?

1 Minch's Screamdepicts the fear and axiety inthe face of death ad
illness. Wit doyouthink 1y Sein's Screamtries to eqress?

2. Wo doyouthinkis the character inthe picture, a nan or a wonan?
Wit happened to hmor her? Rease witeapaylet exdaningthe story
behind the picture.

SHly Sens Scream

3 Fromthe story you have witten, do you detect any gender sterectypes?
Wy di d you describe themthat way?

110 INJAE 1.2 © NTAEC 2003



Appendi x 3 A STUDY ON AN
INTEGRATED
CURRICULUM FOR

"Sex Matters" Worksheet 3 JISOAL CULTORE

USING GENDER
ROLE ISSUES AS
AN EXAMPLE

Best Playlet evaluation sheet

1 Dear class, after enoying the perfarnance of al the teans, please recard
their strengths and things to be i nproved

Team Strengths To be improved

Team 1
Team 2
Team 3
Team 4
Team 5

Team 6

2 To whomwoul d you give the fol | ow ng avards?

Winner why?

Best Actress
Best Actor
Best Story

Best Playlet

3. Db you like the perfornance of your tean? Db you have any suggesti ons
tonake it better?

4. Do you detect any gender ra e stereatypes in the perfornances of the
other teans? Hease cite one teamand expl ai n.
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