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Abst r act

This paper describes a nunber of classroomactivities inforned by the
energng paradigmaof visud cuture in the at classroom It denonstrates
the continuing inportance of studio production and, thereby, both responds
to critics of the paradgm wo have clained it dowyl ays studo, and pro-
vides exenplars to inspire teachers to develop their omn visual culture
inforned art prograns. Sudio activities spring fromconsi derations of con-
suneri smand, nore specifically, Barbie and the reality TV show The
Gsbournes. In addition, the nodel of the traditional studio were singe
artists work alone is nade problenatic by virtue of so nuch contenporary
i nage naking, both wthin and beyond the professiona artworld, now being
the outcone of cdlective effort.

Visua Qilture and Sudi o Practi ce?

This paper describes a nunier of classroomactivities inforned by the
energi ng paradigmof visual culture inthe art classroom(see Duncum 2001,
2002a, Freednan, 20033). Anong other things, the idea of visud cutueis
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an acknow edgnent that contenporary, high tech infornati on societies ted
to pcture knovedge, atitudes ad beiefs. It is through such cuturd sites
as tdevision, the internet and videos, as well as enviroments |ike shoppi ng
nalls, fast food restaurants ad thene parks, that al of us —students and
teachers alike —are nowacquiring nany of our najor reference points for liv-
ing (Suken & Grtrigt, 2000). Incressingy, ous is a pcturebesed soci ety.
The inagery of the professiod artverld - bath its archive of the past ad its
contenporary experinentation - are inportant for understanding visual
inagery beyond the professional artworld. Y& it is the inagery ausice the
professiond artworld - the inagery of corporate capitalism- that has cone to
hugely inpact not only our econony but to dominate our consci ousness.
The idea of visud cuture is a very inclusive one, incorporating bath the
inagery of the prafessiond artworld and the inagery of corporate capitad. A
visua cuture approach to art education seeks to incorporate both kinds of
inagery in order for students to better understand the kind of inagery to
vwhich they are daily exposed, wiich they greatly enjoy, and by neans of
wich they are vorking ot howto live.

Quer the past few years nany art educators have contributed to the
energence of this paradgmand since it bresks signficatly wth the past, it
hes its aritics. Qe d the critidss leded agairgt it isthe it hes littlea o
place far studo activities (eg, Snth, 2003, Bowm, 2003, Fraxin, 2002).
Thus one of the ang of this paper is to respond to this criticism Despite
agungfa the cetrad rde o studoinavisud cudtue goproach to art educa-
tion (Duncum 2002b, Freednan, 2003b), and the publication of nany specif -
ic exanples (eg., Gndon & Bandy, 2003, Suhr & Ballangee-Mrris, 2002
Tavin & Aderson, 2003), incdludng nast of the articles inthe Fal 2002 spe-
dd issed Msud Ats Research devated to visud cuture, sone critics have
argued thet visud cuturein at education a best dowp ays stud o activities.
It wll be shom inthis paper that wile there nay yet renain work to do on
devel oping exenpl ary studio activities, mich good work has al ready been
acconpl i shed.  Thus, the second amoaof this paper is to cotribute to the
gonng literature that doffers teachers practicd exanples of a visud cutue
approach in the cl assroom

However, | wll dsovat toqestionthetradtiod idead the studoas a
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nodd for today s dassroom  This is wy the title of this paper includes a
question nark. Dpes the idea of the sing e, independent artist working a one
in his o her studio accuratdy represent the vay nany professiond artists
work today? It certainly does not represent the working conditions of sd aried
or outsourced professionals —filnmakers, graphic designers, architects ad
so on - enployed by coporate captd. Swadd the tradtiond artist studo,
then, be the nodel for the hands-on naking aspect of a visud cuture cur -
riciuminat educaio? | wil e@daoethis bdow

None of the activities described beloware intended to be used prescrip-
tivdy. To fdlowthemslaisiy wad d be to run couter to the sprit o visud
cutueinthe dassroom wich beng respectfu o the fact thet the cutueis
student s om, is aythingif not quxaic. Qten students wil know nare of
the details of acutud sitethantheir teachers, and teachi ng becones an act
of reciprocity between teacher and student knowedge. Specific exanpl es of
visual culture are epheneral, and adol escent cultures are ever norphing
(Karpeti & Zirnai, 2008), so that bath specific exanples of visud cuture
and the particular subcultures fromwhich students wll be coming, will
change fromplace to place and tine to tine. Nevertheless, the exanpl es
given belowwill hopefully be found useful by teachers wonderi ng were they
nmght start opening up their art classes to the rich but often perpexing ad
idedogicaly suspect visual cuture through which their students are living
ther lives

Consuneri sm

Rebecca Rohl of f - Pl ummer, a high schod teacher in small tom in lllinas,
USA, vas disturbed by the extent to wiich her students appeared to identify
thensel ves as consuners. [1] She knew that shopping is now a popul ar
lesure ativity, second only to watching tel evision (Bucki ngham 2000),
al though froma nanufacturing point -d -view she knew that the purpose of
comercial television is to deiver audiences to the nanufacture s products
(Jdly, 1990). FBEven watching a television docunentary or drana is to be
treated as a consuner. She was al so avare of how conmercial conpani es
vwere encroaching on her own territory. Wth the Gca Gla Gonpany pro-
noting its products by sponsoring readi ng prograns in schod s, the province
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of teachers and parents had becone the purviewof a soft drink nanufact urer
(The Geca @la Gnpany 2000 Annual Report, p. 14). Aso, schods are
increasi ngly wel comng conmercia enterprises onto schools grounds that
are beg ming to influence the curricu um

Rebecca observed that her students appeared to buy into consuneri sm
inan ureflective vay. Wile often expressing cyni ci smabout how they
appeared to be regarded by advertisers, her students did not seemto under -
stand to what extent they had accepted the advertisers view of themfore-
nost as consuners. They often seened to identify thenselves prinarily in
terns of what they coud afford to buy and their enploynent of the |atest
fashi ons.

Rebecca had her students spend an entire quarter colecting artifacts
fromtheir shopping experiences; they cdlected receipts, tags, labels and
logos. The students then arranged these itens into a nixed nedia coll age
on banner paper wthin the traced shape of their bodies. Wsing the inage of
their own enpty, outlined body as a site of need and desire, the students
epoed pafuly ad seriously, the rde that entertament and idetity hes
upon habits of consunption. Sudents were generally surprised to di scover
the extent to which they had intinate know edge of nunerous products, both
wat they thought advertisers intended to signify and the range of interpreta-
tions the students enployed. They were al so shocked to discover the
degree to which they participated in consuner cuture, an observation that
confirng Gauer s (2002) when she had adol escent students photograph
their bedroons. The evidence of their own photographs confounded stu-
dents o hed initialy denied the i nfl uence of corporate products.

Through a studio activity Rebecca s students were able to grasp the
inpact of consunerismupon their lives in a way that coud not have been
acconpl i shed through studying the issue o dscussing it. By literdly seeing
thensel ves as consuners, the students were in a good place to proceed
wth study, discussion, ad naking their om choices regardng their identity.

Bar bi e and Perfecti on

Adey Rzio amaster sinat educaion studet a the Uiversity o Illinas,
had | ong been a Barbie fan when she discovered the sane fascination
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anong students she taught. Just achilds toy wen first introduced in 1959,
Barbie is nowa brand nane for novies, songs, and nunerous products, as
vl as anidetifier of a certan kind of feale stereatype (FHad er, 19%).
Wile till ardaivdy irepasivedilds ddl, she- sheismever anti —sdso
ahigh priced cdlector s itemfor aduts. She plays nunerous roes while
si mul taneousl y never appearing to change (though over the decades she
has responded to socia changes). She is both ordinary and a cel ebrity.
Seis catany bighbusiness. Wth the average U5 girl aged between 3 and
11 oming 10 Brbies, and an estinated half mllion adut cdlectors world
wde, Barbieis the worlds nost popuar toy, geeraing L9 billion W Bddlas
inamua sales over the past fewyears (Barbi e con.

fs afan hersdf, Audrey vas avare that for nany girls Barbie is a neans
to sort aut vhet mgt be availdde to themin the fuuwe Wile intidly the
roes were limted, includng getting narried and being a nother, fuure poss -
bilities have long included nunerous professiona raes.  This includes now
Brbie as an art teacher, conplete wth cd o wed, brushes, paints, easd
and pal ette accessori es.

Aove dl dse Brbie dofers anided. A Bad (199 wites, Fo b -
geoni ng addl escents wo cau d find faut wth every inch of our bodies, there
vas sonet hi ng reassuring about Barbie s perfection. (p. 53).

Audrey vanted to exdore the notion of perfection. Wt did it her addes-
cent students consider ideal, and howdd Barbie contribute to this? Se
began by having her students examine Barbie s proportions and then draw
themup life size. Hx students dscovered thet if Barbie vas a red person
she woul d need to be seven feet tal wth the fd |l owng approxi nate neasure-
nents: 39-20-34. They estinated that she would weigh about 110 pounds,
and gven these proportions would likdy have to valk on al fous. Ared
Barbie they found, would be incapad e of standing up, let aong wa king on
tvo fed.

Audrey then had her students examine other ideals of fenal e perfection
They exanined statues of Venus from Ancient Geece, wonen of the
Fonanti ¢ period, and other contenporary ideal s such as Bittany Sears and
Panel a Anderson.  The juxtaposition of ancient and nodern ideal s caused
astoni shnent, as did the examnation of recent nagazi ne covers where it
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was found that digital nanipulation seened commonpl ace. They found
exanples of celelrities that had been given bodies that were not their om
but conforned nore closely to current idedls. A this point her students
seened ready to discover howeasy it is to nanipuate i nagery thensel ves.
Audrey introduced themto FhotoShop, including the use of the pai ntbrush
too, shudge tool, eraser too and clone too. Each student selected an
inage of their von choice - it vas usualy a cel ebrity - and Audrey had each
of themwite domn their intentions regarding how they woul d nani pul ate
before they began. Sudents were quickly attuned to howeasy it is to change
the appearance of soneone, turning the nost prosai c subject into an idea of
perfection o, dtermativdy —ad this proved geat fun - tuning anided ino
sonet hi ng gross.

However, Audrey vanted her students to go beyond acquiring facility wth
a conputer program to stop there would be nerely to reproduce nornal, tra-
ditional studio practice wth a new nedia were skill not thought was the
focus. She vanted her students develop a critical understanding She vart -
ed her students to synthesis their developing ideas about Barbie, conflicted
ideas about bodily perfection, and the ease wth which inages can be
nani pul ated, and she vanted themto clarify and extent their under standi ngs.
The students began by visiting the officiad Barbie Internet site were they
found nunerous hyperlinks to related products and retail outlets. By search-
ing for other Barbie sites, students found nunerous fan clubs, related toys,
ad atides on Bxbie Fdlowng Audrey s directions, the students created a
hypertext/hyperlink da ogue, that is, arecard of their jorrngys. This, hovev-
g, vesony apreininary to creating their own Mcroneb. Rather than sinply
witing dom the process of navigating through infornation, students were
now asked to dowl ocad inages and infornation to create their own site. Fa
this purpose, Audrey introduced themto Hash (other teachers have used
Soryboard). Sudents created their om coni nations of inages and texts,
downl oadi ng fromsuch di verse nateria as fan expl anations about the attrac-
tion of Brbie fan naterid fromnovie stars, the arnud sdes figres from
the officid Barbie site, Brhe nwies ad songs, ad pictues of Bxhie in
dfferet rdes adwthskintoes. Ths naterid vas then hyper linked to fur -
ther infornation about the different rdes Barbie assuned and her variety o
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ghlic aigrms. To this naterial students a so added their own perceptions,
both witten and drawn.  The students worked in snal | groups but the groups
shared ideas and sites as they were discovered. After conpl etion, each
group explored the webs that other groups had created, finding that athough
they had often used the sane sites, quite different hyperlinks often had been
established and quite dfferent interpretati ons nade.

Through engaging in this research-cumstudio activity, Audrey s students
gained a nuch nore deeper understanding of ideals of bodily perfection
than they woul d have | eft to undertake research a one. By produci ng a hyper
l'inked website they owned the know edge they di scovered because the web-
site aloved themthe space wth wich to cdlect infornation, process it, edt
it, adrespodtoit inthar owm vay.

TV and Real ity

Serri Pdanecki, ajuio high schodteacher in Mhonet, Illinois, found that
her students were fascinated by the reaity TV show The Gsbournes, wich
debuted on S television in Mrch 2002, And she quickly becane hooked
hersdf. She and her students were not done; wth a viewng audi ence of six
nil [ion peopl e per week, the show enjoyed the highest ratings in MVs 20-
year histay. Wthin weeks of the showfirst aring no less than 325 product s
related to the show were in devel opnent, including a cal endar, bobble
heads, action figures, aline of uderwear, and the Ghbourne vomting bull -
dog. For 2002 sd es were prgected a 200 mllion ddlars (Vaddd |, 2002).
The programshovs edited, |ive scenes fromthe daily lives of the fanly of
CQrzy Gshourne, an aging heavy netal rock star infanous for outrageous
onstage perfornances. Sherri believed that her students enjoyed the pro-
grambecause of its interpay between the famliar and fatasy, between see-
ing ceerities living oodnary lives, though dso lives tha were lived con-
sciously through the ever -constant presence of the nedia  She quickly saw
that the progpampresented a slice of life that arguably presented a mirror of
vwhat famlies now nean, especialy wen considered in light of previous
gepesit-confanlies like The Brady Bunch. By contrast, the Ghourne
famly are chic but blunt, were bl eeping can occur every few seconds. Crzy
hinself, stammering and incoherent, the legacy of decades of drug abuse, is
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aything but a traditional roe nodel. In one episode, Kdly, one of the
daughters, herself a buddng rock star, deflects questions about her father
sacrificing annal's befare dnner and wether she believes in Satan. In the
second series (xzy renews his narriage vows to Sharon, his wfe of 20
years, despite Qzy s 14 trips torehdb. The famly is bizarre but the program
is fudanentdly socialy conservative. It is dsoavehide for nerchand sing
inwhich for exanple, Gzzy can spend 10 whol e seconds pouring Det Qke.

Sherri began her programinspired by the Ghbournes doing what here
students were doing inther om tine, discussing the program but wth her
as guide. She asked questions like: WHat are the thenes that energe from
the show? what intentions mght be inferred by the nakers of the progran?
and how do di a ogue, canera angles, and lighting work together to infl uence
perceptions? Sherri found that nany students had a ready forned opi ni ons
on the characters and their behaviar in the show, ad by cdling these into
question she attenpted to encourage students to | ook beyond surface vi ew
ing. Through discussion it becane apparent that students viewed the pro-
gaminavaiety of vays and that there vas not ane true readng. Sudents
vere forced to reconsider their opinions. They al so becane avare their
peers noticed details they had overlooked and that wat vent into the pro-
gramwas very nuch nore conpl ex and apparently planned than they had
previously thought. Sherri asked her students to nake lists of wy they
enjoyed the program and it cane as arevel ation to students that there vas a
very dverse range of pleasures their peers enoyed

Qe of the n@jor thenes of their discussion was the often fine line
betveen redity ad fiction o dteraivdy, the carefu |y constructed neture of
ned ated redity. S nce there seened no better way to understand this con-
cept than for the students to costruct their own redity TV show, Serri hed
themnake their own short videos. Before they began, however, she had
themlook closely at a short sequence of The Gsbournes and then short
sequences of other related TV genres. They looked at typical sequences
fromtdent conpetitions (Sa Search), dating prograns (Bind Dete), padi -
cal joke prograns (Gandid Ganera) and survival prograns (Fer Fadtar) .
Sudents identified and nade lists of the different techni ques used, including
the typica length of shots, canera angles, |ighting, canera novenents, and
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the use of msic and ddogue. Then, to further clarify the techni ques used
an The Gsbournes, she had themwatch a clip froma docunentary film In
perticda, the students considered howa programthat vas aleged to offer a
slice o redity ves simllar to but adso dfferet to a docunertary. In viet
vays o to wat extend dd The Gsbour nes conformto the genre of the docu-
mentary. Throughout, the ani nating question was: howreal is The
Gsbour nes?

Sudents then forned thensel ves into production teans. Each team
consisted of two or nore producers, directors, canera people, and editors.
The producers devel oped specific criteria for the program creating sets of
gudines for itens they vanted to appear in the show, includ ng nerchandiz-
ing. They considered the length of segnents and the bal ance between dif -
ferent parts of the program especial ly between interviews and action
sequences. The directors figured out howto structure filning based on the
producer s guidelines. They schedul ed the canera peopl e for each segnent
and suggested techniques and specific responsibilities. Fa thar pat, the
canera people vere responsible for dealing wth the technical aspects of
getting the necessary footage and working wth the video equi pnent. The
edtors, intun, used conputer -edting softvare - Adobe Prenmiere inth s case
- toedt the video. A vaious tines, al the students vere to parfomas
actars. Thisis because the students chose to nake their om redity video of
the experience of beinginan at class. Tine vas set aside for lessons in a
nore traditiond at curicdawtharaation o students missing nornal stud o
tinetovwark onther part of thevideo. [wring days thet necessitated ful stu-
dert participationinthe tradtiona curicda a cangravas set up onatripod
inanaead the artroomand filning took place in addtion to the nornal les-
sos. Llaer, vhen the video had been edited, discussion ensued about the
process and what they had | earned about the breakdown of responsibilities
and the decision naking process involved in a colaborative inage-naki ng
atapise

Sudents worked cdlectively. They keep process journd s in which they
recorded their concerns about teammork and joi nt deci si on- naki ng.
Anerican students are used to working i ndependent|y, so that the experience
of working in a teamproved to be a challenge for sone students. Hwever,
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the cdlective effart by wich the video vas created actua |y nirrored profes-
sional practice in nost inage naking contexts. Those who produce the
inagery of corporate cepitaismare typicaly highy specialized and vork in
teans. Bven nuch of the art of the professionad artworld, invalving as it
does, conpl ex technical processes, involves callaboration wth techni ca
specidists. Serri s cdassroomredity TV show, then is atwedly doser tothe
kind of practicad artnaking than typically takes place in artroons today were
students vork independently on their owmn prgects.  Far from downgradi ng
the value of practical, hands-on inage naking, Sherri s classroomis nore
up to date than wat usual |y happens inthe art cl assroom

Concl usi on

Sudo practice renains cetral toavisud cutue gooroach to art curricu um
bu it nay not alvays invdve the sane kind o studo activities that ve are
wedto. It isboudtoinvdve newneda in preference to pre-industrid rev-
oution neda such as clay and painting. The studio is aso bound to invd ve
a nore contenporary understanding of studio than the lone artist working in
thar gare; rahe, it islikdy dtentoindve cdlaoraive teamefat were
students adopt specialized rdes and learn fromeach other. A as each of
the exanples above illustrate, studo is ulikdy to be pursued purey for the
sake of acquiring skills and technique or for expressing individua percep-
tions. In avisua culture approach to art curricul umstudio becongs an
exporation of ideas and a famadf socid critique nichinthe vay that a great
deal of contenporary practice wthin the professiona artworld has becone.
Avisual cuture approach to art curricu a does not dowpl ay stud o practice
it adopts a contenporary nodel of studio practice.

Not es

1 The three teachers nentioned in this paper were graduate students in
the art education programat the University of Illinds a Ubana Ganpa gn
during the Sing of 2003.
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